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Preparation Manual

Section 3: Overview and Exam Framework
Special Education Specialist EC–12 (186)

Exam Overview

Exam Name Specialist Education Specialist EC–12

Exam Code 186

Time 5 hours

Number of Questions 90 selected-response questions and 1 constructed-response question

Format Computer-administered test (CAT)

The TExES Special Education Specialist EC–12 (186) exam is designed to assess whether an examinee has the requisite
knowledge and skills that an entry-level educator in this field in Texas public schools must possess. The 90 selected-
response questions and the 1 constructed-response question are based on the Special Education Specialist EC–12 exam
framework. Questions on this exam range from grades EC–12. Your final scaled score will be based only on scored
questions.

The Standards

§235.1. General Requirements.

A. The knowledge and skills identified in this section must be used by an educator preparation program in the
development of the curricula and coursework as prescribed in §228.30 of this title (relating to Educator
Preparation Curriculum) and serve as the basis for developing the examinations as prescribed in §230.35 of
this title (relating to Development, Approval, Implementation, and Evaluation of Teacher Certification
Standards).

B. Unless provided otherwise in this title, the content area and grade level of a certificate category as well as the
standards underlying the certification examination for each shall include the following:

1. the relevant Texas Essential Knowledge and Skills (TEKS) curriculum adopted by the State Board of
Education, as prescribed in §74.1 of Part II of this title (relating to Essential Knowledge and Skills);

2. the English Language Proficiency Standards (ELPS) adopted by the State Board of Education, as
prescribed in §74.4 of Part II of this title (relating to English Language Proficiency Standards);

3. the relevant knowledge and application of developmentally appropriate, research- and evidence-based
assessment and instructional practices to promote students' development of grade-level skills; and
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4. the relevant grade-banded Pedagogy and Professional Responsibilities Standards, specifically including
how to effectively address the needs of all student populations.

C. A person must satisfy all applicable requirements and conditions under this title and other law to be issued a
certificate in a category. A person seeking an initial standard certification must pass the appropriate
examination(s) as prescribed in §230.21 of this title (relating to Educator Assessment).

Statutory Authority: The provisions of this §235.1 issued under Texas Education Code, §§21.003(a); 21.031; 21.041(a) and
(b)(1), (2), and (4).
Source: The provisions of this §235.1 adopted to be effective March 8, 2018, 43 TexReg 1267; amended to be effective
March 6, 2019, 44 TexReg 1125.

Domains and Competencies

Domain Domain Title Approx. Percentage of Exam

I Legal and Ethical Guidelines and Knowledge of Learners 18%

II Assessment and Program Planning 18%

III Curricular Knowledge and Instructional Practices 27%

IV Professional Collaboration, Learning, and Responsibilities 18%

V Analysis and Response 20%

Note: Percentages in the pie chart do not add up to 100 due to rounding.

The content covered by this exam is organized into broad areas of content called domains. Each domain covers one or
more of the educator standards for this field. Within each domain, the content is further defined by a set of competencies.
Each competency is composed of two major parts:

The competency statement, which broadly defines what an entry-level educator in this field in Texas public
schools should know and be able to do.

The descriptive statements, which describe in greater detail the knowledge and skills eligible for testing.

Domain I
Domain II
Domain III
Domain IV
Domain V

3



Domain I—Legal and Ethical Guidelines and Knowledge of Learners

Competency 001—(Legal and Ethical Guidelines): Apply knowledge of applicable state and federal laws and procedures that
pertain to special education services.

For example:

A. Demonstrate knowledge of the major state guidelines (e.g., Texas Administrative Code [TAC]; transition
guidelines; Admission, Review, and Dismissal [ARD] committee guidelines), federal legislation (e.g., Every
Student Succeeds Act [ESSA], Individuals with Disabilities Education Act [IDEA], Section 504, Americans with
Disabilities Act [ADA], Americans with Disabilities Act Amendments Act [ADAAA]), and key court cases (e.g.,
Board of Education v. Rowley, Endrew F. v. Douglas County School District) that have affected knowledge and
practice of the education of students receiving special education services and their families.

B. Demonstrate knowledge of Individuals with Disabilities Education Act (IDEA) eligibility categories for special
education and related services.

C. Demonstrate knowledge of the special education teacher's roles and responsibilities regarding Child Find.

D. Apply knowledge of the similarities and differences between Section 504 plans and Individualized Education
Programs (IEPs).

E. Demonstrate knowledge of confidentiality, components, and maintenance of special education eligibility folders
(e.g., documentation of receipt of Individualized Education Programs [IEPs] by required staff, storage of folders
according to local education agency [LEA] and Texas Education Agency [TEA] requirements).

F. Demonstrate knowledge of the components of Individualized Family Service Plans (IFSPs) and procedures for
developing, implementing, and amending Individualized Family Service Plans (IFSPs) in collaboration with the
Early Childhood Intervention (ECI) team.

G. Demonstrate knowledge of the components of Individualized Education Programs (IEPs) and procedures for
developing, implementing, and amending Individualized Education Programs (IEPs) in collaboration with the
Admission, Review, and Dismissal (ARD) committee.

H. Apply knowledge of auditing student class schedules to ensure compliance with least restrictive environment
(LRE) and schedule of services in the Individualized Education Program (IEP).

I. Demonstrate knowledge of the legal responsibility of all school staff to fully implement Individualized Education
Programs (IEPs) and protect the confidentiality and dignity of students with disabilities.

J. Apply knowledge of the roles and responsibilities of the required members of an Admission, Review, and
Dismissal (ARD) committee and the required components of a standard Admission, Review, and Dismissal
(ARD) committee meeting agenda.

K. Apply knowledge of the state and federal requirements for transition planning beginning at age 14 and of the
federal requirements for transfer of rights at the age of majority.

L. Apply knowledge of graduation options and requirements for students receiving special education services
according to Rule §89.1070 of the Texas Administrative Code (TAC).
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A. Apply knowledge of how disabilities can impact students' developmental milestones, executive functioning,
social skills, and learning.

B. Apply knowledge of the multiple influences (e.g., biological, physical, emotional, psychological, social,
environmental, cultural, linguistic) that may affect the individual strengths and needs of students who need
varying levels of support in learning and development across the continuum of instructional options (e.g., one-
on-one, high support needs, collaborative teaching model) from birth through early adulthood.

C. Apply knowledge of the multiple influences (e.g., biological, physical, emotional, psychological, social,
environmental, cultural, linguistic) that may affect the individual strengths and needs of students with other
identifiers (e.g., gifted and talented, English learner [EL], highly mobile, at risk) in learning and development
from birth through early adulthood.

D. Demonstrate knowledge of factors contributing to stress and trauma and differentiate these factors from
learning disabilities or other disabilities.

E. Apply knowledge of how to address stress, trauma, protective factors, resilience, and supportive relationships
and of how these factors may impact learning, behavior, motivation, and development in students.

F. Apply knowledge of how brain development from birth through early adulthood impacts students' learning and
development (e.g., decision making, problem solving, impulse control, executive functioning, interpersonal
relationships).

Domain II—Assessment and Program Planning

Competency 003—(Assessment for Data-Driven Decision Making): Apply knowledge of the evaluation and assessment process
and of appropriate assessment strategies to inform instructional design and to support students.

For example:

A. Demonstrate knowledge of various forms of assessments (e.g., formative, summative) and their purposes,
interpretation, and applications to inform development of Individualized Education Programs (IEPs) to plan and
deliver instruction.

B. Apply knowledge of and strategies for assessing students' learning, behavior, and preferred mode of
communication and the structure of the learning environment to evaluate and support classroom and school-
based intervention and instruction.

C. Demonstrate knowledge of administering, interpreting, and gathering baseline data from screening instruments
and diagnostic assessments, including reading, mathematics, and behavior assessments.

D. Apply knowledge of formative and summative assessments administration, data collection, and record
maintenance.

E. Apply knowledge of best practices for obtaining additional expert guidance and collaboration (e.g., English as a
Second Language [ESL] specialists, bilingual specialists, translators, speech-language pathologists [SLPs],
behavior specialists, related service specialists), as needed, to ensure an appropriate and valid assessment
process.

Competency 002—(Knowledge of Learners): Apply knowledge of understanding how to address each student's developmental,
communication, and learning needs.

For example:
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F. Apply knowledge of how to interpret results of multiple assessments and evaluation data (e.g., state
assessments; district assessments; measures of student functioning; students' educational, physical, and
medical needs) to determine if a student is making progress toward measurable outcomes in functional,
academic, and/or behavioral goals and to determine students' transition needs.

G. Apply knowledge of identifying, recommending, and implementing appropriate accommodations and/or
modifications during assessment (e.g., for classroom, behavior, state, district, or other assessments) as
determined by the Admission, Review, and Dismissal (ARD) committee.

H. Apply knowledge of interpreting the results of a variety of assessment data (e.g., classroom, state, and district
transition assessments) to describe students' present levels of student academic achievement, functional
performance, and progress on annual Individualized Education Program (IEP) goals.

I. Interpret and respond to the results of multiple points of assessment data to inform students' mastery of grade-
level Texas Essential Knowledge and Skills (TEKS) that will advise instructional decision making.

J. Apply knowledge of interpreting the results of a variety of assessment data to describe students' progress on
and mastery of grade-level Texas Essential Knowledge and Skills (TEKS).

K. Apply knowledge of supporting students in understanding their own assessment data and using these results to
self-monitor, self-regulate, self-advocate, and build self-efficacy.

Competency 004—(Developing, Implementing, and Monitoring Individualized Programs): Apply knowledge of contributing to,
monitoring, and reporting on individualized programming for students.

For example:

A. Apply knowledge of the special education teacher's role in creating and implementing the Individualized
Education Program (IEP) with fidelity, including implementing data collection and progress monitoring of
students' Individualized Education Program (IEP) goals and reporting interpretable progress to students and
their parents/guardians throughout the year.

B. Apply knowledge of how to use a variety of formative and summative assessment data to identify learning
goals and to plan, design, adjust, and adapt instruction or intervention.

C. Apply knowledge of how students' academic, social, communication, and functional developmental
characteristics impact their levels of support needs in Individualized Education Program (IEP) development.

D. Demonstrate knowledge of coordinating effectively with staff and service providers to utilize assessment data in
order to provide appropriate academic, social, communication, and behavioral supports.

E. Apply knowledge of using a variety of assessment data to inform the drafting of students' Individualized
Education Programs (IEPs) (e.g., writing measurable annual goals, present levels of academic achievement
and functional performance [PLAAFP], accommodations and modifications, considering continuum of
placement and least restrictive environment [LRE]).

F. Apply knowledge of creating, scheduling, and facilitating ongoing Individualized Education Program (IEP)
transition activities to build students' readiness for postsecondary living and transition.

G. Apply knowledge of preparing for an Admission, Review, and Dismissal (ARD) committee meeting (e.g.,
collecting required data, interpreting the results of progress monitoring and classroom assessment data,
visually representing and interpreting data to show student progress).
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H. Apply knowledge of preparing and supporting students in leading Admission, Review, and Dismissal (ARD)
committee discussions regarding progress on Individualized Education Program (IEP) goals; mastery of grade-
level Texas Essential Knowledge and Skills (TEKS); appropriate accommodations (e.g., academic, behavior,
state and district assessments); transition planning, needs, and goals; and other supplements as needed.

 

Domain III—Curricular Knowledge and Instructional Practices

Competency 005—(Subject Matter Content and Specialized Instructional Strategies): Apply knowledge of implementing
curriculum through relevant and appropriate content and specialized instructional strategies to guide and support students'
learning and development.

For example:

A. Apply content-specific knowledge to develop specially designed instruction, goals, and objectives that are
aligned with early numeracy, early literacy, and pre-academic skills according to the Texas Prekindergarten
Guidelines for students receiving special education services and those suspected to have a disability, including
students with high support needs.

B. Apply content-specific knowledge to develop individualized instruction, goals, and objectives that are aligned
with the Texas Essential Knowledge and Skills (TEKS) for students receiving special education services and
those suspected to have a disability, including students with high support needs.

C. Apply content-specific knowledge to develop individualized instruction, goals, and objectives that are aligned
with Texas Essential Knowledge and Skills (TEKS) and College and Career Readiness Standards (CCRS) for
students receiving special education services to progress in individualized programs toward completion of a
range of graduation plans.

D. Apply knowledge of the Texas Essential Knowledge and Skills (TEKS) subject matter and specialized curricula
to inform programmatic and instructional decisions for students receiving special education services.

E. Apply content-specific knowledge to modify and differentiate and/or develop specially designed instruction as
well as provide access to instructional materials for a wide range of student performance levels (e.g., content-
specific vertical alignment).

F. Apply knowledge of designing appropriate learning and performance accommodations and modifications for
students across academic subject matter content of the general education curriculum.

G. Demonstrate knowledge of specialized curricula, including curriculum and specialized instructional strategies
for social skills, life skills, transition, orientation and mobility, independence, and self-advocacy, and of how to
accommodate, modify, and/or adapt the curricula across contexts based on individual students' strengths and
needs.

H. Apply knowledge of how to integrate Texas Essential Knowledge and Skills (TEKS) subject matter with
specialized instructional strategies and specialized curricula implementation to inform individual students'
needs in different contexts (e.g., center-based, home-based, and school-based classrooms; specialized and
general education classrooms).

I. Demonstrate knowledge of the key components of various postsecondary education, career options, and
pathways, including employment models.

J. Apply knowledge of how to promote student readiness for various employment models and pathways and how
to provide students with access to community-based instruction and vocational training.
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K. Demonstrate knowledge of barriers to accessibility for students receiving special education services and how to
plan for ways to address those barriers through the implementation of specialized curricula (e.g., low-incidence
and high-incidence supports).

Competency 006—(Supporting Learning Using Effective Instruction): Apply knowledge of diverse strengths and needs of
students to plan appropriate, effective, meaningful, and challenging instruction.

For example:

A. Apply knowledge of the key differences between Individualized Education Program (IEP) accommodations and
modifications.

B. Apply knowledge of how to plan instruction with appropriate delivery of accommodations and modifications
according to the requirements of an Individualized Education Program (IEP) (e.g., supplements, assistive
technology, related services) and of the potential impacts of modified curriculum on a student's graduation plan.

C. Apply knowledge of designing explicit, scaffolded, systematic, and individualized instruction that adapts
instructional intensity and/or intervention to build on students' strengths and accommodate students' needs
based on various factors (e.g., learning processes, content, pedagogy, assessment results).

D. Apply knowledge of developmentally appropriate instructional strategies to promote high academic
expectations of students and active student engagement, motivation, self-reliance, and self-advocacy.

E. Apply knowledge of creating opportunities for students to demonstrate knowledge and skills using different
modalities (e.g., kinesthetic, visual, auditory, olfactory, equilibrioception) and allowing each student to advance
in rigor and depth of knowledge as they demonstrate understanding.

F. Apply knowledge of learning processes to select and use a variety of grouping strategies (e.g., whole group,
small group, individual) to meet the learning needs of each student.

G. Apply knowledge of the universal design for learning (UDL) guidelines to create and incorporate strategies for
making content and instruction inclusive, culturally responsive, accessible, and challenging for students with all
support needs in a range of instructional and educational settings (e.g., co-teaching classroom, self-contained
classroom, resource room, content mastery program).

H. Apply knowledge of types of assistive technology (e.g., low-tech, medium-tech, high-tech) and how to plan for
strategic integration of assistive technology into daily teaching practices based on students' developmental and
learning needs.

I. Apply knowledge of promoting and supporting the transfer (e.g., generalization) of concepts and skills across
content areas, educational settings (e.g., co-teaching classroom, self-contained classroom, resource room,
content mastery program), and environmental settings (e.g., community, job placement).

J. Apply knowledge of planning, adapting, and delivering high-quality, inclusive, meaningful, and age-appropriate
learning experiences for students with high support needs across instructional settings to develop the highest
possible learning outcomes.

K. Apply knowledge of selecting, adapting, and applying instructional strategies that support transition goals and
of planning and integrating transition-focused activities into high-quality classroom instruction.

8



A. Apply knowledge of effective procedures and routines (e.g., visual supports, schedules) to create safe,
organized, and universally accessible learning environments and experiences to support and engage students.

B. Apply knowledge of strategies and methods for establishing, teaching, and maintaining high expectations for
students' behavior; providing constructive, specific, and developmentally appropriate feedback to guide
students' behavior; and building positive relationships with students based on understanding of individual
strengths and needs, mutual respect, and rapport.

C. Apply knowledge of developmentally appropriate procedures and routines to facilitate safe and efficient
transitions and to promote independence, self-regulation, and executive functioning with students in varying
environments.

D. Demonstrate knowledge of how factors (e.g., family, community, trauma) may impact students' behavior in the
learning environment and of the impact of behavior on the development and learning of students and
classmates.

E. Demonstrate knowledge of developmentally appropriate preventative and responsive practices that promote
students' social competence and communication and contribute to a positive and safe learning environment,
including classroom and schoolwide systems, such as the implementation of positive behavioral interventions
and supports (PBIS).

F. Demonstrate knowledge of research-based de-escalation strategies, key components and purposes of
nonviolent crisis intervention, and restorative discipline practices to effectively prevent, de-escalate, and
address externalizing behavior.

G. Demonstrate knowledge of the key components and purposes of functional behavioral assessments (FBAs),
behavioral intervention plans (BIPs), and behavioral interventions, including applied behavior analysis (ABA),
that conform to legal and ethical guidelines.

H. Apply knowledge of interpreting functional behavioral assessments (FBAs) to collect and analyze data to
design behavioral interventions.

I. Monitor effectiveness of behavioral interventions through progress monitoring data as defined in the behavioral
intervention plan (BIP) to evaluate the effects of behavioral interventions.

J. Demonstrate knowledge of preventative practices to address possible traumas, including harassment, bullying,
maltreatment, violence, and sexual assault (e.g., physical, racial, emotional, digital); report any instances
through appropriate channels; and access appropriate school and community supports for students who need
social, physical, and/or emotional learning support.

Domain IV—Professional Collaboration, Learning, and Responsibilities

Competency 008—(Consultation and Collaboration): Apply knowledge of strategies, approaches, and techniques for effective 
consultation and collaboration with students, parents/guardians, school personnel, and other professionals to support 
students' development and learning.

For example:

A. Apply knowledge of collaborating in a culturally responsive manner with parents/guardians, school personnel,

Competency 007—(Supporting Social, Behavioral, and Emotional Growth): Apply knowledge of strategies to create effective 
and safe learning environments, methods to promote students' positive behavior, and supports to develop and measure 
behavioral interventions.

For example:

and specialists to address students' instructional, emotional, behavioral, and social needs in a variety of 
situations (e.g., during meetings, when making content and instruction accessible and challenging).
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B. Apply knowledge of supervising, collaborating with, and mentoring paraprofessionals to identify and define the
responsibilities, skills, and professional development needed for their roles.

C. Apply knowledge of and best practices in consulting, co-planning, and co-teaching with campus staff and/or
colleagues using collaborative strategies, supports, and implementation of Individualized Education Programs
(IEPs).

D. Apply knowledge of coordinating effectively with administrators, school counselors, and related service
providers to build students' schedules according to identified least restrictive environment (LRE) as stated in
students' Individualized Education Programs (IEPs).

E. Demonstrate knowledge of implementing transition activities in students' Individualized Education Programs
(IEPs) that include community resources and service providers.

F. Apply knowledge of best practices associated with various co-teaching strategies and models based on setting
(e.g., inclusive, self-contained) and the individual needs of students (e.g., all support needs, high support
needs) when delivering, adapting, differentiating, and/or developing specially designed instruction to meet
students' needs (e.g., instructional, emotional, behavioral, social).

G. Apply knowledge of effective collaboration with general education teachers to deliver, adapt, differentiate, co-
teach, and develop specially designed instruction to address students' instructional, emotional, behavioral, and
social needs; and understand the reciprocal relationship with general education teachers for effective and
inclusive practices.

H. Apply knowledge of collaborating and consulting with multidisciplinary teams to plan and implement instruction
(e.g., career and technical education, electives, extracurriculars, community resources) in accordance with
students' Individualized Education Programs (IEPs).

I. Apply knowledge of selecting and utilizing resources to improve communication and collaboration with families
and the community.

J. Demonstrate knowledge of coordinating with related service providers and community agencies to identify and
access services, resources, and supports to meet the needs of students who receive special education
services.

Competency 009—(Professional Learning and Responsibilities): Apply knowledge of the professional roles and responsibilities
of the early childhood–grade 12 special education teacher.

For example:

A. Demonstrate knowledge of the roles and responsibilities of the early childhood–grade 12 special education
teacher and of other professionals who deliver special education services, including related and instructional
service providers.

B. Demonstrate knowledge of effective strategies to advocate for improved outcomes for students who receive
special education services needing varying levels of support and their families while considering their social,
cultural, and linguistic diversity.

C. Apply knowledge of the importance of and the process involved in setting short-term and long-term professional
goals based on ongoing analysis of student learning, self-reflection, and professional standards.

10



D. Demonstrate understanding of the barriers that exist for students who receive special education services
needing varying levels of support from early childhood to postsecondary educational settings, with
consideration of graduation requirements, and how to work with stakeholders to design environments and
select curriculum resources that include supports that address a range of students' needs.

E. Apply knowledge of advocacy for social, legal, and environmental changes and/or priorities for students who
receive special education services needing varying levels of support and their families, recognizing students'
identified needs.

F. Apply knowledge of advocating for family and student participation in the Individualized Education Program
(IEP) process; Admission, Review, and Dismissal (ARD) committee meetings; transition plan development; and
the graduation plan decision-making process.

Domain V—Analysis and Response

Competency 010—(Analysis and Response): In a written response, analyze and interpret varying types of data (e.g., qualitative,
quantitative) to identify a given student's strengths and needs and design appropriate instruction.

For example:

A. Analyze and interpret assessment information on a given student, including varying types of data (e.g.,
qualitative, quantitative) from a variety of formal and informal assessments (e.g., progress monitoring data,
student work samples, anecdotal observation notes) to identify a student's strengths and needs.

B. Synthesize data and information on the given student to generate one (1) recommendation for instruction
and/or intervention.

C. Describe how a teacher would implement and monitor the progress of the generated recommendation.
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Preparation Manual

Section 4: Sample Selected-Response Questions
Special Education Specialist EC–12 (186)
This section presents some sample exam questions for you to review as part of your preparation for the exam. To
demonstrate how each competency may be assessed, sample questions are accompanied by the competency that they
measure. While studying, you may wish to read the competency before and after you consider each sample question.
Please note that the competency statements do not appear on the actual exam.

The sample questions are included to illustrate the formats and types of questions you will see on the exam; however, your
performance on the sample questions should not be viewed as a predictor of your performance on the actual exam.

Selected-Response Questions with Rationales

Each sample exam question here includes the correct answer and a rationale for each answer option.

Domain I—Legal and Ethical Guidelines and Knowledge of Learners

Competency 001—(Legal and Ethical Guidelines): Apply knowledge of applicable state and federal laws and procedures 
that pertain to special education services.

1. After an Admission, Review, and Dismissal (ARD) committee meeting for a student with an intellectual disability (ID), the
student's parent/guardian mentions that they would like a caseworker who provides services to their child to receive a copy
of their child's Individualized Education Program (IEP) from the school. Which of the following actions should the special
education teacher take to share the student's IEP safely and securely with the caseworker?

A. asking the parent/guardian to provide reasons for why the caseworker needs a copy of the student's IEP

B. telling the parent/guardian that the school can provide a copy of the student's IEP to the caseworker only with
written permission from the student's parent/guardian

C. letting the parent/guardian know that the school can provide the caseworker with a written summary of the ARD
committee meeting instead of the student's IEP

D. contacting the caseworker and inviting them to the school campus to review the student's IEP

Answer _____

Competency 002—(Knowledge of Learners): Apply knowledge of understanding how to address each student's
developmental, communication, and learning needs.
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2. A special education teacher co-teaches in a fourth-grade classroom. The special education teacher and general
education teacher notice that a student who had been working at grade level for the first half of the school year has started
turning in homework and classwork assignments late. The student frequently puts their head down on the desk and has
fallen asleep during class on more than one occasion. When the teachers ask the student about the recent changes in their
behavior and classwork, the student reports that they cannot complete their classwork due to fatigue resulting from
frequent arguments in their home environment. The student mentions that their parents/guardians argue loudly for many
hours each night and the student has difficulty sleeping. Which of the following approaches would be most effective for the
teachers to take with the student?

A. working with the school counselor to develop supports for the student within the classroom and school
environment

B. inviting the student's parents/guardians to school to discuss creating a plan that would help their family

C. providing the student with additional academic stimulation and more challenging assignments

D. requesting that the Admission, Review, and Dismissal (ARD) committee conduct a functional behavioral
assessment (FBA) with the student

Answer _____

Domain II—Assessment and Program Planning

Competency 003—(Assessment for Data-Driven Decision Making): Apply knowledge of the evaluation and assessment
process and of appropriate assessment strategies to inform instructional design and to support students.

3. To promote students' reading fluency, a special education teacher plans activities in which fifth-grade students with
specific learning disabilities in reading fluency partner to engage in repeated oral readings. When the teacher assembles
the reading materials for the activities, the teacher should assign each pair of students passages from a text that:

A. both students are capable of reading aloud with few word-recognition errors.

B. the students have previewed and selected themselves.

C. both students have been reading in connection with content-area study.

D. contain vocabulary and concepts that the students will need to have mastered by the end of the year.

Answer _____

4. A sixth-grade student with an intellectual disability (ID) struggles to independently complete multistep mathematics
problems. A task analysis shows that the student frequently has difficulty utilizing steps that help with recalling multiplication
facts. The student can complete the problem by referencing a multiplication table or receiving a teacher prompt. Which of
the following statements is the best way to describe the student's present levels of academic achievement and functional
performance (PLAAFP) in this area on the student's Individualized Education Program (IEP)?

A. The student has difficulty completing multistep mathematics problems and completes 20 percent of problems
independently without accommodations. With the aid of a multiplication table or teacher prompt, the student
can complete at least 90 percent of multistep mathematics problems accurately.

B. The student benefits from referencing a multiplication table and receiving a teacher prompt when completing
multistep multiplication problems.
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C. When working independently without accommodation, the student completes 20 percent of multistep
mathematics problems accurately.

D. The student has difficulty remembering the steps involved in solving multistep mathematics problems. With
assistance, the student completes 90 percent of multistep mathematics problems accurately.

Answer _____

Competency 004—(Developing, Implementing, and Monitoring Individualized Programs): Apply knowledge of contributing
to, monitoring, and reporting on individualized programming for students.

5. A first-grade teacher and a special education teacher administer a midyear universal screener to each student in their
class. Screener results for a student diagnosed with dyslexia are shown below.

Subtest Percentile

Letter-Sound Fluency 15

Nonsense Word Reading 7

Word Identification 21

Oral Reading Fluency 24

A targeted intervention in which of the following areas would likely yield the most significant results in the student's
decoding abilities?

A. letter-sound automaticity

B. word family sorts

C. phrasing and prosody

D. irregular word reading drills

Answer _____

6. An eleventh-grade student with an intellectual disability (ID) has the following Individualized Education Program (IEP) 
goal.

By the next annual IEP, when given a list of 10 functional safety sight words, the student will orally read the words with 90%
accuracy for 4 out of 5 consecutive data collection days.

Each day, the teacher shows the student the words and corresponding safety symbols on flash cards and asks the student 
to repeat the words in order to develop recognition mastery. The student's recognition results are shown below.

IEP Goal Progress Monitoring Data
Key: ** = baseline

Date
9/10

**
9/11 9/12 9/13 9/14 9/17 9/18 9/19 9/20 9/21

Percent Accuracy 50% 40% 50% 55% 40% 45% 55% 50% 45% 50%
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After reviewing the results in the progress monitoring chart, which of the following actions should the teacher take?

A. scheduling an IEP review meeting with the Admission, Review, and Dismissal (ARD) committee to rewrite the
IEP goal

B. trying different instructional approaches to see if better results can be achieved with the student

C. adding additional safety symbols to the flash card activity and continuing to record progress monitoring data

D. repeating the same activity with the student for a few more weeks to see if the student makes measurable
improvement

Answer _____

7. A special education teacher who works with tenth- and eleventh-grade students reminds students about the college fair 
that will be happening on campus later that week. A student receiving special education services for autism spectrum 
disorder (ASD) has moderate difficulty with academic and social skills but has expressed interest in continuing to develop 
academic skills after high school. The teacher has the following conversation with the student.

Teacher: Are you going to the college fair this evening?

Student: No.

Teacher: Oh, I thought I would see you there. I think you would learn a lot about options for after graduation.

Student: No, I talked to my parents last night and they said college isn't for our family.

The day after the college fair, the teacher confirms that this student did not attend the college fair. Which of the following
actions should the teacher take to best support the students and facilitate a wide range of options beyond high school for
them?

A. recommending students take a self-assessment inventory of strengths and challenges to inform their
postsecondary options

B. providing materials to educate students and their parents/guardians about on-the-job training, programs, and
funding options at colleges that would be a good fit for the student

C. encouraging parents/guardians to allow their children to attend future college fairs because it is a useful
opportunity to practice social skills in an unstructured setting

D. contacting local businesses that provide volunteer opportunities for young adults and asking the businesses to
identify job openings

Answer _____

8. A special education teacher is working with a tenth-grade student who receives special education services for an 
orthopedic impairment (OI). The student has limited mobility and difficulty with some fine-motor skills. The student uses a 
wheelchair on campus, often with assistance, and plans to attend college upon graduation.
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Based on the information provided, which of the following Individualized Education Program (IEP) goals will best prepare
the student for postsecondary readiness?

A. By the next IEP, the student will demonstrate the ability to self-advocate by identifying mobility barriers and
possible suggestions for improvement with 80% accuracy in nine out of ten opportunities.

B. By the next IEP, the student will demonstrate the ability to travel independently in and around the campus
setting without assistance with 100% accuracy in nine out of ten attempts.

C. By the next IEP, the student will demonstrate the ability to move from one classroom to another within the
allotted transition period with 80% accuracy in nine out of ten attempts.

D. By the next IEP, the student will demonstrate the ability to demonstrate organizational and self-care skills
necessary for success in an advanced educational setting with 100% accuracy in nine out of ten opportunities.

Answer _____

Domain III—Curricular Knowledge and Instructional Practices

Competency 005—(Subject Matter Content and Specialized Instructional Strategies): Apply knowledge of implementing
curriculum through relevant and appropriate content and specialized instructional strategies to guide and support students'
learning and development.

9. A special education teacher co-teaches in a prekindergarten classroom. The teacher is working with a child on the
following outcome from the Texas Prekindergarten Guidelines.
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PK4 Outcome

PK4.IV.A.1. Child intentionally uses marks, letters, or symbols to record language and verbally shares
meaning.

Child Behaviors

The child may:

use letter-like shapes when writing or making labels in learning centers

attempt to write letters to represent a word as a caption under a drawing and "reads" it to an adult or
peer

write a story or message using mock letters, symbols, or other marks and "reads" it to the teacher

label pictures to tell a story

The child with whom the teacher is working is four years old and has been identified as having a Non-Categorical Early
Childhood (NCEC) eligibility. Currently, the child makes marks and scribbles on paper but has not demonstrated an
awareness that the marks are related to language. Which of the following activities by the special education teacher would
best support the child in meeting the objective of this End of Prekindergarten Year Outcome?

A. asking the child to sound out words in a beginning-level reader

B. providing a sensory table in which the child can explore different textures of materials

C. modeling think-aloud behaviors that describe to the child what the teacher is thinking about while writing words

D. reading to the child and asking the child to point to associated pictures

Answer _____

10. A special education teacher is collaborating with a general education teacher to adapt science instruction for a fourth-
grade student with a mild intellectual disability (ID) during whole-group and small-group lessons. The student understands
that objects have properties and patterns. The student is working toward understanding the concept of matter and that
matter has measurable physical properties and different states. The student understands that force causes an object to
move. The student is working toward understanding that force, motion, and energy are related and that energy exists in
many forms. Which of the following approaches is the best practice for adapting instruction for the student in an inclusion
setting?

A. providing the student with instruction using Texas Essential Knowledge and Skills (TEKS) corresponding to
their skill level rather than grade level after whole-group instruction

B. recommending that the student participate in the whole-group direct instruction in the associated Texas
Essential Knowledge and Skills (TEKS) from the special education teacher

C. assessing the student on specific, targeted Texas Essential Knowledge and Skills (TEKS) if the whole-group
and small-group lessons do not meet the student's learning needs

D. supplementing whole-group instruction with small-group or individual instruction based on Texas Essential
Knowledge and Skills (TEKS) Vertical Alignment access points

Answer _____
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11. A special education teacher works as a member of an Admission, Review, and Dismissal (ARD) committee for a ninth-
grade student with a specific learning disability (SLD) in mathematics calculation and mathematics problem solving. The
ARD committee is drafting mathematics Individualized Education Program (IEP) goals for the student. The student has
been receiving instruction on a fifth-grade level in the special education classroom. The teacher monitors the student's
progress through their demonstrated proficiency on work samples and assessments. The special education teacher
reviews the Vertical Alignment of Texas Essential Knowledge and Skills (TEKS) for comparing and ordering numbers and
summarizes related progress monitoring data about the student's current competencies.

Which of the following IEP goals and explanation for the IEP goal would be most appropriate for the student?

A. By the next annual IEP, given sets of five decimals and concrete models, the student will order the numbers
from least to greatest with 80% accuracy in four out of five work samples. This goal brings the student closer to
grade level, better preparing the student for the Algebra I end-of-course exam.

B. By the next annual IEP, given sets of five whole numbers, the student will round the numbers to a given place
value through the hundred-thousands place with 80% accuracy in four out of five work samples. This goal
would require the student to maintain a previously mastered, essential skill during the next school year.

C. By the next annual IEP, given sets of two decimal numbers, the student will compare and order the numbers
using greater than, less than, or equal symbols with 80% accuracy in four out of five work samples. This goal
promotes progress toward mathematics TEKS and College and Career Readiness Standards (CCRS) for
Mathematics.

D. By the next annual IEP, given sets of decimals, the student will represent ratios and percentages using these
decimals with 80% accuracy in four out of five work samples. This goal would support the student in complete
mastery of the Grade 5–level TEKS and prepares the student for success at the next level.

Answer _____

12. A special education teacher in a middle school self-contained classroom is preparing curriculum recommendations for a 
current student in an upcoming Admission, Review, and Dismissal (ARD) committee meeting. Which of the following 
actions should the special education teacher take first for this purpose?
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A. basing recommendations for modifications of curricula on assessment data and work samples received from
the student's general education teachers and on current research on students with similar needs

B. selecting assessment methods to monitor the student's progress toward academic and functional living skills in
the modified curriculum

C. talking with the student's parents/guardians to find out which modifications they would like to recommend for
consideration by the ARD committee

D. using the student's present levels of academic achievement and functional performance (PLAAFP) to
determine appropriate individualized support and modifications to the general education curriculum

Answer _____

Competency 006—(Supporting Learning Using Effective Instruction): Apply knowledge of diverse strengths and needs of
students to plan appropriate, effective, meaningful, and challenging instruction.

13. An eighth-grade student who receives special education services for a specific learning disability (SLD) in mathematics
problem solving and reading comprehension has difficulty understanding and solving word problems. The student's
preferred learning modality is kinesthetic-tactile learning. Which of the following scaffolds would benefit the student when
completing a set of word problems involving volume?

A. teaching the student to draw out the shapes in the word problems

B. hanging measurement formula charts for the student to refer to when thinking about mathematics concepts

C. modeling for the student the steps to take to complete the number sentence for the first problem

D. providing the student with manipulatives and models to complete the work

Answer _____

Competency 007—(Supporting Social, Behavioral, and Emotional Growth): Apply knowledge of strategies to create effective
and safe learning environments, methods to promote students' positive behavior, and supports to develop and measure
behavioral interventions.

14. A third-grade student diagnosed with cerebral palsy (CP) has a visual impairment (VI) and limited mobility that requires
the use of a wheelchair. The student's special education and general education teachers consult with the occupational
therapy specialist, physical therapist, and vision specialist to design a classroom environment that will best support the
student's needs. This student would benefit most from which of the following attributes of an environment aligned with
universal design for learning (UDL) principles?

A. noise-canceling headphones and sensory items to provide options for the student's self-regulation and coping
skills

B. flexible seating during independent work to optimize the student's individual choice and autonomy

C. clearly posted objectives to promote the student's participation in classroom expectations

D. ample space in each area of the classroom and multiple ways to retrieve materials to optimize the student's
access

Answer _____
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15. A high school is implementing a positive behavioral interventions and supports (PBIS) plan schoolwide to promote
students' social competence and contribute to a positive learning environment. As a part of the school's Multi-Tiered
Systems of Support (MTSS), the school administers a variety of screenings to students to identify possible needs. Which of
the following outcomes is the greatest benefit of the screenings?

A. providing a means for identification of students who may benefit from supports provided through an MTSS
process

B. identifying successful Tier 1 practices the school is considering implementing for all students

C. providing information about students needing Tier 2 and Tier 3 supports to achieve academic success

D. identifying a way for the school to see the range of learning gaps of students in the school

Answer _____

Domain IV—Professional Collaboration, Learning, and Responsibilities

Competency 008—(Consultation and Collaboration): Apply knowledge of strategies, approaches, and techniques for
effective consultation and collaboration with students, parents/guardians, school personnel, and other professionals to
support students' development and learning.

16. A special education teacher is preparing to work with a new paraprofessional at the beginning of the school year. The
paraprofessional is new to the job and the teacher wants to ensure the paraprofessional feels supported. Which of the
following actions should the teacher take first with the paraprofessional for this purpose?

A. providing the paraprofessional with the Individualized Education Program (IEP) of each student whom they will
be working

B. asking the paraprofessional to come prepared with a self-reflection journal in which they will record their
strengths and challenges

C. meeting with the paraprofessional to discuss the expectations of their role and daily schedules of the activities
they will support

D. giving the paraprofessional a copy of their employment contract that outlines their responsibilities

Answer _____

17. A special education teacher co-teaches in a fifth-grade classroom and works with a student who is deaf and wears
cochlear implants. The special education teacher has been providing interventions and accommodations to the student
from their Individualized Education Program (IEP) for several months during reading lessons. The student is not making
adequate progress on their reading IEP goals based on their most recent progress report. Which of the following
approaches would be most effective for the special education teacher to take first in this situation?

A. providing the student with additional assistive technology, such as an FM system and real-time transcription,
and asking that these types of assistive technology are added to the student's IEP

B. meeting with the teacher of the deaf and hard of hearing (DHH) to ensure that accommodations are provided
appropriately and convening the student's Admission, Review, and Dismissal (ARD) committee to review and
revise the student's IEP goals if needed

2020



C. suggesting that the student's parents/guardians come to the school to observe the student's reading lessons
and provide feedback to the special education teacher and teacher of the deaf and hard of hearing (DHH) on
the student's progress

D. requesting additional time to work with the student on reading goals during free-choice time and when the
student has completed other academic assignments during the school day

Answer _____

18. An eighth-grade student is receiving special education services for autism spectrum disorder (ASD). The student has 
demonstrated the following strengths and needs.

Strengths

logical thinking ability

structured rule follower

strong memory

precise and detail oriented

Needs

resistance to change in routines

anxiety about transitions

avoidance of unpleasant tasks

confusion caused by multisensory inputs

The Admission, Review, and Dismissal (ARD) committee is meeting to determine the least restrictive environment (LRE) for
delivering educational services to the student. When considering the provision for supplementary behavioral support
services, during which of the following circumstances should the ARD committee consider delivering these supplementary
aids and services in alternative placements?

A. when the student would prefer to receive the services in an alternative setting

B. when high-quality special education classroom settings are available for use

C. when the services cannot be delivered satisfactorily in the general education classroom setting

D. when a paraprofessional is unavailable for one-on-one support in the classroom setting

Answer _____

19. A seventh-grade student with a genetic developmental disorder receives special education services for an intellectual 
disability (ID). The student has recently returned to the school campus from a residential facility. The student is struggling 
with behaviors at home that have been leading to difficulties each morning upon arrival at school for the past four weeks. 
The special education teacher has collected data from the student's teachers and parents/guardians and has determined 
that the parents/guardians need support with the student's morning routines including supporting the student's hygiene, 
dressing, and breakfast. These activities are causing power struggles between the student and the parents/guardians at 
home and lead to disruptive and noncompliant behaviors during the first through the third class periods at school most 
days. The special education teacher briefly summarizes the data collected about the student.
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Ignored instructions: 13 of 20 days
Delayed starting assignment: 12 of 20 days
Disturbed independent work time by talking: 14 of 20 days
Other noncompliant behavior: 17 of 20 days

Which of the following actions should the special education teacher take next to best promote the student's success in their
least restrictive environment (LRE)?

A. meeting with a behavior specialist, a licensed specialist in school psychology (LSSP), representatives from a
local mental health agency, and the student's parents/guardians to consider noneducational community-based
support services funding for families supporting a child with a disability at home

B. scheduling a meeting with the Admission, Review, and Dismissal (ARD) committee and including the district's
special education director to consider the student attending the residential facility part-time for continued
therapy around morning routines

C. arranging a meeting with the student and a paraprofessional to develop ideas and strategies (e.g., behavior
chart, reward system, scheduled movement breaks) to assist the student in developing improved behavior at
school

D. continuing to collect data about the student's behaviors at the beginning of the school day to share with
parents/guardians at the next annual Admission, Review, and Dismissal (ARD) committee meeting and
encouraging the parents/guardians to develop improved strategies for their family's morning routine now that
their child has returned from the residential facility

Answer _____

Competency 009—(Professional Learning and Responsibilities): Apply knowledge of the professional roles and
responsibilities of the early childhood–grade 12 special education teacher.

20. A third-grade special education teacher and a third-grade general education teacher work with students who need
varying levels of support. They discuss planning considerations to advocate for optimal educational outcomes for each
student. Which of the following approaches would be most effective for the special education teacher and the third-grade
teacher to take to meet this goal?

A. determining that the special education teacher should take responsibility for instruction for students with
Individualized Education Programs (IEPs) and report progress to the general education teacher regularly

B. obtaining informational materials and videos about commonly used instructional and grouping strategies to
support Individualized Education Program (IEP) goal progress monitoring

C. designing grading criteria for students in the class based on their present levels of academic achievement and
functional performance (PLAAFP) and Individualized Education Program (IEP) goals

D. requesting input and feedback from students and their parents/guardians throughout the development and
implementation of students' Individualized Education Programs (IEPs) and other instruction

Answer _____
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21. A fourth-grade student receiving special education services for a specific learning disability (SLD) in basic reading and
reading fluency makes considerable advances academically during the spring semester. The student's special education
teacher thinks that several changes should be made to the student's Individualized Education Program (IEP) annual goals
to continue the student's academic progress. The school notifies the parents/guardians of their child's upcoming annual
Admission, Review, and Dismissal (ARD) committee meeting. The parents/guardians return the signed notice indicating
they consent to the ARD committee meeting and will be unable to attend but want to be made aware of the results of the
meeting. Which of the following actions should the special education teacher take first to inform the student's
parents/guardians of the meeting outcomes?

A. telling the parents/guardians that an additional ARD committee meeting will be held when they are able to
attend to finalize the student's updated IEP goals

B. providing the updated IEP to the parents/guardians and asking them if they have any questions or concerns
about the new or existing content

C. asking the parents/guardians how they would like their child's updated IEP goals progress monitored by the
special education teacher

D. inviting the parents/guardians to upcoming workshops in the community about the student's SLD and IEP goals
and recommending that they attend

Answer _____
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A special education teacher works with a fourth-grade student with a specific learning disability (SLD) in
mathematics calculation. The student worked on the following Individualized Education Program (IEP) goals during
the last IEP period.

1. By the next IEP, during written mathematics calculation activities, the student will represent a number up to
100,000 using expanded notation in eight out of ten opportunities.

2. By the next IEP, during written mathematics calculation activities, the student will add up to four two-digit
numbers correctly in eight out of ten opportunities.

3. By the next IEP, when working with numbers on a number line, the student will locate the position of a given
whole number and name the whole number that corresponds to a specific point on a number line in eight out of ten
opportunities.

4. By the next IEP, when working on pictorial representations of fractions using circles, squares, or other shapes,
the student will partition the shapes into equal parts with denominators of 2, 4, and 8 in eight out of ten
opportunities.

5. By the next IEP, when reviewing pictorial representations of fractions, the student will identify the equal partitions
representing fractions with denominators of 2, 4, and 8 in eight out of ten opportunities.

The special education teacher collects the following data on the student's progress.

State of Texas Assessments of Academic Readiness (STAAR) Results—Grade 3

Subject Area Score Result

Reading 1500 Meets Grade Level

Mathematics 825 Did Not Meet Grade Level

Clustered Questions

Use the information below to answer the two questions that follow.
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22. The special education teacher can most effectively use the results of the student's scores on the State of Texas
Assessments of Academic Readiness (STAAR) exam to:

A. determine if IEP goals correspond with STAAR mathematical assessment targets.

B. provide a benchmark of the success of program modifications and supports used to address each IEP goal.

C. supplement progress monitoring data related to each IEP goal with information about state-required knowledge
and skills data.

D. track the student's progress toward meeting each IEP goal by the end of the school year.

Answer _____

23. The special education teacher plans to share the data with the student's parents/guardians at an upcoming Admission,
Review, and Dismissal (ARD) committee meeting. The parents/guardians are emergent bilingual and understand
conversational English. Which of the following steps will best ensure that the parents/guardians have the opportunity to fully
participate in the ARD committee meeting?

A. providing the data to the parents/guardians in their home language and requesting a translator attend the
meeting to communicate with the parents/guardians

B. mailing the data to the parents/guardians ahead of the meeting so they have time to review it and to generate
questions for the ARD committee

C. collaborating with the English as a Second Language (ESL) specialist and asking them to lead the ARD
committee meeting

D. recording any questions the parents/guardians have at the end of the meeting and sharing them with a
translator to provide responses to the parents/guardians

Answer _____

Competency 003—(Assessment for Data-Driven Decision Making): Apply knowledge of the evaluation and assessment
process and of appropriate assessment strategies to inform instructional design and to support students.
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A twelfth-grade student who will turn 18 during the school year receives special education services for an
intellectual disability (ID) eligibility. The student plans to participate in their annual Admission, Review, and
Dismissal (ARD) committee meeting. The meeting agenda is shown below.

Admission, Review, and Dismissal (ARD) Committee Meeting Agenda

I. Introductions

II. Purpose of ARD Committee

III. Statement of Confidentiality and Meeting Norms

IV. Review of Existing Evaluation Data (REED)

V. Determination of Eligibility

VI. Present Levels of Academic Achievement and Functional Performance (PLAAFP)

VII. Development of Accommodations

VIII. Determination of and Participation in Assessments

IX. Consideration of Least Restrictive Environment (LRE)

X. Determination of Services

XI. Reading of Assurances

XII. Signatures

Competency 001—(Legal and Ethical Guidelines): Apply knowledge of applicable state and federal laws and procedures
that pertain to special education services.

24. The ARD committee is at the part of the meeting in which they discuss the student's PLAAFP. Which of the following
actions would take place at this point in the meeting?

A. determining the student's special education eligibility and educational services category

B. evaluating the student's formal and informal assessment results

C. discussing the student's strengths and critical needs

D. identifying supports to be provided as a part of the student's Individualized Education Program (IEP)

Answer _____

25. The student would like to attend all general education classes during their senior year. During which of the following
portions of the ARD committee meeting should the student discuss this with the ARD committee?

A. VII. Development of Accommodations

B. IX. Consideration of Least Restrictive Environment (LRE)

C. X. Determination of Services

D. XI. Reading of Assurances

Answer _____

Use the information below to answer the two questions that follow.
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Additional Selected-Response Questions

This section includes additional sample selected-response questions for you to review in preparation for the exam. The
correct answer is provided for each question below.

Domain I—Legal and Ethical Guidelines and Knowledge of Learners

Competency 001—(Legal and Ethical Guidelines): Apply knowledge of applicable state and federal laws and procedures
that pertain to special education services.

26. A Full and Individual Initial Evaluation (FIIE) has been conducted for a third-grade student referred for special education
services. The evaluation results show that the student is performing significantly below their grade-level peers in
mathematics problem solving. To indicate that the student qualifies for special education as a student with a specific
learning disability (SLD) in mathematics problem solving, the student's evaluation must also show that they:

A. demonstrate strengths in mathematics calculation.

B. would benefit from small-group or one-on-one intensive instruction.

C. are not making significant progress after completing Tier 3 interventions.

D. have received Tier 2 interventions for a minimum of 20 weeks.

Answer _____

27. A new first-grade teacher asks the special education teacher why a new student in the class needs a Full and Individual
Initial Evaluation (FIIE) even though a doctor has provided a note indicating that the student has been diagnosed with
diabetes. Which of the following responses from the special education teacher best answers this question?

A. New students may not be identified for special education services without going through the Multi-Tiered
Systems of Support (MTSS) process.

B. Students with diabetes do not fall under a disability category covered by the Individuals with Disabilities
Education Act (IDEA).

C. Formal evaluations by law must determine whether the student has a need for special education and related
services.

D. Public schools do not have to consider evaluation data from professionals who are not associated with
educational institutions.

Answer _____

Competency 002—(Knowledge of Learners): Apply knowledge of understanding how to address each student's
developmental, communication, and learning needs.

28. A fourth-grade emergent bilingual student is eligible for special education services for a specific learning disability
(SLD). Although the student speaks English fluently, the student rarely speaks to teachers or to other students unless they
are spoken to first. The student completes all assignments and appears comfortable in their environment but engages with
others minimally. Concerned about this behavior, the general education teacher suggests to the special education teacher
that the student may need social skills instruction. Which of the following actions should the teacher take first in this
situation?
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A. introducing the student to additional students in their grade and encouraging them to play together at recess
and sit together at lunch

B. working with the student on social and emotional learning (SEL) activities to promote their self-confidence and
their belief in their ability to succeed

C. meeting with the Admission, Review, and Dismissal (ARD) committee and requesting an additional
Individualized Education Program (IEP) goal promoting the student's social behavior

D. developing an observation and data collection plan to progress monitor the student's academic, social, and
emotional strengths and needs

Answer _____

29. A special education teacher and a general education teacher work with a fourth-grade emergent bilingual student who
meets criteria for a specific learning disability (SLD) in reading comprehension. Which of the following approaches is most
effective for the teachers to use when working with this student on unfamiliar academic content?

A. introducing mnemonic devices to improve the student's memorization skills

B. allowing the student to dictate their responses to test questions

C. pre-teaching vocabulary that is needed for the lesson to the student

D. asking the student to listen carefully to class discussions and repeat what they heard

Answer _____

30. A special education teacher and a fifth-grade general education teacher create classroom rules with their students at
the beginning of the school year. The teachers want to develop classroom rules that are supportive of students with
different types of strengths and needs and from a range of cultural and linguistic backgrounds. Which of the following
approaches should the teachers take to meet this goal?

A. including all students' suggestions and ideas that are productive and accessible to all students in the class

B. conveying to students that rules will be consistently enforced to create a secure environment

C. deciding on a reward system that will promote students' cooperation with classroom rules

D. determining how many rules and how much structure should be encouraged in the classroom based on
feedback from students

Answer _____

31. A fifth-grade student who is eligible for special education services for a specific learning disability (SLD) in oral
expression is gifted in basic reading and reading comprehension. Which of the following instructional strategies should the
student's teachers take to support the student's needs most effectively?

A. designing instruction for the student that provides targeted intervention in oral expression needs as well as
accelerated reading activities

B. assigning the student advanced reading and writing assignments that they can complete independently outside
of school

C. allowing the student to write or type responses to reading comprehension questions instead of answering
verbally
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D. requesting strategies from the gifted and talented teacher to support the student's participation in grade-level
reading group circles 

Answer _____

32. A seventh-grade student who is identified as twice exceptional receives gifted/talented services and special education
services for other health impairment (OHI): attention deficit hyperactivity disorder (ADHD). The student exhibits strong
critical-thinking and problem-solving skills during a science class experiment. The student is curious about every aspect of
the experiment, and the teacher notices that the student is able to concentrate completely during this activity, which
contrasts with the student's tendency to get distracted easily during other types of lessons. Which of the following actions
should the teacher take in the classroom to support the student?

A. changing the focus of the special education support from ADHD scaffolds to problem-solving enrichment

B. integrating the elements of experiments that the student enjoys and excels in into other academic tasks

C. allowing the student to spend additional time on science experiments and less time on other science activities

D. teaching the student how to transfer their interest in science experiments to other academic tasks, such as
writing essays

Answer _____

Domain II—Assessment and Program Planning

Competency 003—(Assessment for Data-Driven Decision Making): Apply knowledge of the evaluation and assessment
process and of appropriate assessment strategies to inform instructional design and to support students.

33. A special education teacher provides a small group of second-grade students with direct instruction in mathematics
calculation in accordance with the following Texas Essential Knowledge and Skills (TEKS) for Grade 2 Mathematics.

(7) Algebraic reasoning. The student applies mathematical process standards to identify and apply
number patterns within properties of numbers and operations in order to describe relationships. The
student is expected to:

(A) determine whether a number up to 40 is even or odd using pairings of objects to represent
the number; and

(B) use an understanding of place value to determine the number that is 10 or 100 more or less
than a given number up to 1,200.

After ten minutes of providing instruction, the teacher asks the students two questions requiring short responses on note
cards. After quickly reviewing the cards, the teacher returns to instruction. Which of the following types of assessment is the
teacher using in this situation?

A. formal

B. summative

C. formative
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D. alternate

Answer _____

34. A special education teacher shows an unfamiliar storybook to a prekindergarten child. The teacher asks the child to
point to the title of the book and to open the book to the first page of the story. After the teacher reads a few pages, the
teacher asks the child to point to the words, then to a specific word, and then to specific letters within a word. The teacher
can most effectively assess the child's understanding of which of the following components of emergent literacy through
these actions?

A. Print conventions can convey emotion in text.

B. Printed text carries meaning.

C. Readers can make inferences about text.

D. Text includes left-to-right and top-to-bottom directionality.

Answer _____

35. A special education teacher regularly analyzes the attempted spellings of emergent readers. In addition to providing
information about students' spelling development, the teacher's approach would best support the teacher in assessing
students':

A. use of word-identification strategies.

B. level of reading fluency.

C. ability to apply phonics skills.

D. knowledge of comprehension strategies.

Answer _____

Domain III—Curricular Knowledge and Instructional Practices

Competency 005—(Subject Matter Content and Specialized Instructional Strategies): Apply knowledge of implementing
curriculum through relevant and appropriate content and specialized instructional strategies to guide and support students'
learning and development.

36. A sixth-grade mathematics general education and special education teacher are co-teaching a mathematics lesson in
accordance with the following Texas Essential Knowledge and Skills (TEKS) for Grade 6 Mathematics.
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(3) Number and operations. The student applies mathematical process standards to represent addition,
subtraction, multiplication, and division while solving problems and justifying solutions. The student is
expected to:

(D) add, subtract, multiply, and divide integers fluently.

During instruction, a student with a specific learning disability (SLD) in mathematics calculation and problem
solving participates in the lesson and is able to correctly answer questions about the concepts. However, the
student does not demonstrate mastery during independent practice. The student completes the following work
sample.

2 + -3 = 1- -3 × -4 = 16 7 + -12 = -4

-6 + -7 = -12 8 × -6 = -46 -9 + -6 = -16

Based on this student's work sample from the most recent mixed problem independent practice, which of the following
approaches would best support the student in moving toward mastery of this standard from the TEKS?

A. additional mathematics fluency homework for practice

B. an adaptive mathematics facts fluency program

C. shortened mathematics fluency assignments

D. activities to support mathematics fluency in the use of operations

Answer _____

37. A transition-planning meeting was recently held for a ninth-grade student who receives special education services for
multiple disabilities (MD) eligibility, including an intellectual disability (ID), speech language impairment (SLI), and visual
impairment (VI). At the meeting, the student and their parents/guardians expressed concerns about the student's future. It
is the student's and their parents'/guardians' understanding that the student will need lifelong, ongoing support, and as a
result they were not sure how to answer questions during transition planning about the student's employment interests and
goals. To best support the student and their parents/guardians during the transition-planning process in understanding the
student's employment options, the special education teacher should take which of the following actions?

A. focusing on the more immediate education goals and objectives and independent-living skills that can be more
easily addressed on campus and leaving the employment goals for later in high school and/or during adult
transition services after high school graduation

B. recommending that the family look for volunteer options in the community (e.g., public library, animal shelter,
homeless shelter) for meaningful ways the student can engage in the community in a way that feels like
employment

C. encouraging the student and the family to research workplaces in the community that they find interesting and
believe would be a good fit for the student and to contact those workplaces to learn about prerequisites for
employment
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D. providing resources to the student and the family about the Texas Workforce Commission (TWC) for
employment-related transition services and talking with the student about various supported employment
models available in the community that may interest them

Answer _____

Competency 006—(Supporting Learning Using Effective Instruction): Apply knowledge of diverse strengths and needs of
students to plan appropriate, effective, meaningful, and challenging instruction.

38. A second-grade student with a specific learning disability (SLD) in basic reading demonstrates difficulty blending
sounds into words and with identification of consonant digraphs, short vowels, long vowels, and final sounds. The student
enjoys when the teacher conducts read-alouds. The student is able to retell stories accurately and can identify story
elements such as main characters, setting, conflict, and resolution. Based on this information, which of the following
accommodations would best support the student's comprehension of what they have read?

A. text-to-speech assistive technology with a hover speech option that reads digital text to the student

B. a graphic organizer to promote the student's understanding of literary elements

C. highlighter markers and sticky notes to identify key points and vocabulary in a story

D. a speech-generating device that plays prerecorded words or phrases when the student presses a
corresponding button or key with a picture of the word or phrase

Answer _____

39. A third-grade general education teacher and a special education teacher are planning a personal narrative unit for the 
following week, in accordance with the following Texas Essential Knowledge and Skills (TEKS) for Grade 3 English 
Language Arts and Reading (ELAR).

b. Knowledge and skills

(12) Composition: listening, speaking, reading, writing, and thinking using multiple texts—genres. The
student uses genre characteristics and craft to compose multiple texts that are meaningful. The student
is expected to:

(A) compose literary texts, including personal narratives and poetry, using genre characteristics
and craft.

As a performance task, each student will write a one-page story about something that has happened in their life. One
student in the class has attention deficit hyperactivity disorder (ADHD) and has organizational support written in as an
accommodation into their Individualized Education Program (IEP). Which of the following strategies would best support the
student in completing the performance task?

A. teaching the student to make and use a "to do" checklist from the written directions

B. providing the student with a keyboard for typing

C. allowing the student to use scratch paper for note taking

D. creating an outline for the student to use when writing their first draft
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Answer _____

40. A ninth-grade student who receives special education services for other health impairment (OHI): attention deficit
hyperactivity disorder (ADHD) and an emotional disturbance (ED) has difficulty engaging in classwork during English I
assignments and activities. The English I teacher usually presents an interactive lesson or activity at the beginning of class,
then gives students a written assignment to work on individually or in assigned pairs at their desks for the duration of class.
The student is often engaged during the interactive portion of class. During independent work time, the student frequently
begins talking to peers and teachers about topics unrelated to the assignment or singing and fidgeting with pencils and
other materials. The English I teacher and the special education teacher notice that the student is having difficulty
completing their work. The special education teacher recommends suggestions to support the student's development of
sustained engagement during assignments. Which of the following approaches would be most effective in supporting this
goal?

A. developing self-regulatory goals with the student and teaching the student to use reminders and checklists to
increase the duration of their on-task behaviors

B. providing the student with extra movement breaks outside of the English I classroom

C. assigning a classmate to work on all written English I assignments with the student

D. seating the student at the front of the classroom and encouraging them to request one-on-one support from
teachers during independent work time

Answer _____

Competency 007—(Supporting Social, Behavioral, and Emotional Growth): Apply knowledge of strategies to create effective
and safe learning environments, methods to promote students' positive behavior, and supports to develop and measure
behavioral interventions.

41. A special education teacher and a prekindergarten teacher co-teach a prekindergarten class. The teachers observe that
a child in the class receiving special education services with a Non-Categorical Early Childhood (NCEC) eligibility enjoys
school but has difficulty following classroom expectations and schedules. The child arrives each day and immediately runs
toward whichever area of the classroom attracts their interest, and continues running throughout the classroom for ten to
fifteen minutes, stopping briefly in various areas before settling in to an activity. Which of the following actions should the
teachers take first to support the student's integration to the classroom each day?

A. meeting with the child's parents/guardians to discuss their behavior expectations at home and adding these
contributions to classroom expectations

B. providing the child with an individualized behavior checklist on their cubby to remind them of their behavior
goals

C. creating a reward system to implement when the child follows the classroom rules the teachers have created

D. individualizing the child's arrival routine to include supported exploration of the classroom with a teacher, and
practicing whole-class routines with the child after their initial exploration

Answer _____
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42. A sixth-grade student receives special education services for an emotional disturbance (ED) eligibility after having been
diagnosed with an anxiety disorder by a physician. The student has grade-level mathematics problem-solving and number-
operations skills. The student's anxiety most frequently occurs when the student perceives uncertainty such as during
transitions from one activity to another and when working in collaborative groups to complete multistep performance tasks
that do not have one correct answer. The student is working toward the following Individualized Education Program (IEP)
goal.

By the next annual IEP, in a collaborative skills practice situation, the student will use coping strategies to remain
calm during challenging learning activities in 4 out of 5 opportunities.

The special education teacher who co-teaches the student's mathematics class uses visual cues to help the student
prepare for new activities with lessened anxiety and provides the student with an agenda for the class period. In one class,
the teacher divides the class into small groups and assigns each group a problem-solving performance task to complete.
Given the information about the student, which of the following scaffolds would best support the student in successfully
interacting socially and completing the task with the group and meeting the IEP goal?

A. breaking the performance task into steps and providing a rubric for performance task expectations

B. giving the group extended time to complete the performance task

C. allowing the student to choose individual responsibilities within the group first

D. pairing the student with a partner instead of assigning them to a larger group to complete the assignment

Answer _____

43. A special education teacher works with a twelfth-grade student who receives special education services for an
emotional disturbance (ED). A functional behavioral assessment (FBA) concluded the following information about the
student.

1. The student initiates disruptive social interactions when the teacher is giving another student attention.

2. The student initiates varying disruptive behaviors to postpone or avoid disliked tasks.

As a result of the conclusions, the student has a behavioral intervention plan (BIP) as part of their Individualized Education
Program (IEP). As part of the BIP, the special education teacher works with the student, providing explicit instruction to
replace disruptive behaviors with effective approaches to gain the teacher's attention and begin challenging tasks. Which of
the following methods should be used to monitor the effectiveness of the behavioral interventions?

A. asking the student to self-report when and how the behavioral interventions are being used in each of their
classes

B. interviewing the student's teachers about how they have observed the student behaving during class using a
targeted behavior questionnaire

C. providing the student's teachers with an anecdotal recording form to complete and instructing them in how to
use it with the student each week

D. assigning a paraprofessional to make periodic observations of the student and note uses of and responses to
behavioral interventions

Answer _____

34



Competency 008—(Consultation and Collaboration): Apply knowledge of strategies, approaches, and techniques for
effective consultation and collaboration with students, parents/guardians, school personnel, and other professionals to
support students' development and learning.

44. A special education teacher and related service specialists apply a multidisciplinary approach when working with an
eleventh-grade student with autism spectrum disorder (ASD). The student attends general education classes and receives
services from the special education teacher, a speech language pathologist (SLP), and the licensed specialist in school
psychology (LSSP). A multidisciplinary approach is beneficial in this situation because it allows the special education
teacher and the related service specialists to:

A. deliver assessments and instruction to the student independent of other services to ensure efficient delivery.

B. integrate the expertise of all team members so more comprehensive assessment and intervention services
may be provided to the student.

C. share results of interventions and assessments they have conducted with the student while each continuing
their own individual programs with the student.

D. conduct assessments simultaneously and develop intervention programs for the student's parents/guardians to
implement at home.

Answer _____

Competency 009—(Professional Learning and Responsibilities): Apply knowledge of the professional roles and
responsibilities of the early childhood–grade 12 special education teacher.

45. A special education teacher is working with a first-grade student with an orthopedic impairment (OI) that affects fine-
and gross-motor skills. Which of the following statements best describes the roles of teachers and service providers who
work with the student?

A. The special education teacher should advise the general education teacher and other service providers on how
to provide effective instruction for the student.

B. The teachers and service providers should collaborate to provide common accommodations across settings to
support the student's learning, such as wide classroom aisles, pencil grips, and reduced writing tasks.

C. The special education teacher should write lesson plans and Individualized Education Program (IEP) goals for
the general education teacher and service providers to use with the student.

D. Each teacher and service provider should write goals to be used exclusively in their therapeutic setting.

Answer _____

46. A sixth-grade student who is eligible for special education services for a visual impairment (VI) with a visual processing 
disorder has failed the last two unit tests in science class. The special education teacher has provided opportunities for 
reteaching concepts, copies of study guides, and test-taking strategies. The student also has testing accommodations 
written into their Individualized Education Program (IEP) that include oral accommodations and extended time. After 
noticing that the student has become withdrawn, sitting at the back of the classroom with their head down during lectures, 
the special education teacher engages the student in the following conversation.

Domain IV—Professional Collaboration, Learning, and Responsibilities
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Teacher: I notice that you haven't been participating in class discussions lately.

Student: Yeah, it doesn't seem to matter if I pay attention. I can't seem to pass a test.

Teacher: That must be very frustrating.

Student: It is! When I review with you, I feel like I know all the material, but every time I take the multiple-choice
test, I feel like the correct answer isn't there.

Teacher: I agree that you know the concepts during our study sessions.

Which of the following steps taken by the special education teacher would be most effective in improving the testing
outcome for the student?

A. asking the general education teacher to call on the student during the lecture to increase engagement time

B. enrolling the student in a study skills class to learn additional test-taking strategies

C. referring the student to the counselor to develop stress management techniques

D. collaborating with the general education teacher and teacher of students with visual impairments (TVI) to
develop alternative forms of assessment such as oral response or presentations

Answer _____

47. A ninth-grade special education teacher has participated in a Teacher Goal-Setting and Professional Development
(GSPD) process throughout the school year. As a part of the process, the teacher gathers data to meet with their mentor in 
an end-of-year conference to reflect on progress, celebrate success, note lessons learned, and look toward the subsequent 
year's goals for development. The teacher's goal and their method of monitoring their progress are shown below.

Goal: Develop and execute lessons that employ a gradual release of responsibility model for learning.

Monitoring: Identified lessons/units that meet goal, tracked implementation, and asked for student reflections.

In preparation for the meeting, the teacher notices a discrepancy between the students' reflections on the lessons and the
teacher's journal tracking of their implementation strategies. Which of the following actions should the teacher take to
reconcile the differences?

A. researching alternative monitoring tools to use in the subsequent year that better gather data

B. meeting with the general education teacher to confirm the lessons developed to meet the goal include
strategies for gradual release

C. analyzing the tracking journal to identify lessons in which the gradual release model was not followed

D. cross-referencing the implementation strategies used with the student reflections to look for patterns

Answer _____

48. A special education teacher provides services to a tenth-grade student receiving special education services. The
special education teacher is preparing for the student's annual Admission, Review, and Dismissal (ARD) committee
meeting. The teacher reviews the student's documentation and observes that the student has not yet attended an ARD
committee meeting. Which of the following actions should the special education teacher take next?

A. meeting with the student's general education teachers and school counselor to discuss the student's potential
involvement at the upcoming ARD committee meeting and asking them for suggestions for a successful
meeting
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B. asking the student if they would like to attend their next ARD committee meeting and letting them know when it
will be held

C. requesting consent from the parents/guardians for the student to attend the ARD committee meeting

D. talking with the student and their parents/guardians about the importance of the student being at the ARD
committee meeting and practicing with them what to expect at the meeting and how to participate

Answer _____

37



A five-year-old kindergarten student who has recently moved to the school district attends a general education
class. The class is co-taught by a general education teacher and a special education teacher. The student
demonstrates difficulty participating effectively and transitioning between academic and social activities in the
classroom. The teachers have engaged the student in Tier 1 and Tier 2 interventions such as small-group
instruction to support the student in the classroom during the weeks the student has been present. The special
education teacher collects data on the student at various times during the day. An excerpt of data the special
education teacher has collected is shown in the antecedent-behavior-consequence (A-B-C) chart below.

Date and Time/
Activity Antecedent Behavior Consequence

September 10, 8:50
a.m.
Learning Centers

The student was working on a
mathematics learning center
activity. After five minutes, the
teacher asked students to
clean up and transition to the
group reading activity on the
rug.

The student continued to
participate in the mathematics
learning center activity after
the rest of the class had
finished learning centers and
gathered for the reading
activity.

The student ignored the
teacher's request and
continued the mathematics
activity. A paraprofessional sat
at the learning center with the
student while the classroom
teacher began the reading
activity.

September 12, 1:15
p.m.
Small-Group
Science Activity

The group observed a
classroom terrarium using
magnifying glasses, pencils,
and their science journals. A
classmate requested to
borrow the student's
magnifying glass.

The student yelled, "No, this
is mine!" and pushed the
classmate's journal onto the
floor.

The classroom teacher
requested that the student
apologize to the classmate
and pick up the journal and
pencil from the floor. The
student refused and sat in a
chair in the reading corner of
the classroom.

September 14, 8:50
a.m.
Learning Centers

The student worked in a
mathematics learning center.
The teacher provided
students with reminders to
clean up and come to the rug
for reading.

The student refused to
engage, yelling, "I am only
doing this activity! Not
reading! No, no, no!"

The paraprofessional asked
the student to take a walk in
the hallway. The student
refused. The classroom
teacher called the school
counselor to talk to the
student.

September 17,
10:30 a.m.
Social Skill Group

The student participated in a
small group with the special
education teacher playing
with blocks and plastic
people. The teacher asked
the students to share the
blocks to build a town
together.

The student built their own
structure with blocks and
animals and said, "I don't
want to be part of that group. I
want my own little town."

The teacher continued to
encourage the students in the
group to build a town together
and modeled asking other
students for a block and
offering blocks to others.

Clustered Questions

Use the information below to answer the two questions that follow.
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A. holding an Admission, Review, and Dismissal (ARD) committee meeting at a time and place that is available to
all committee members

B. providing the student's parents/guardians with Prior Written Notice for evaluation

C. giving the student's parents/guardians the Parent's Guide to the Admission, Review, and Dismissal (ARD)
Process

D. referring the student for a Full and Individual Initial Evaluation (FIIE) and providing the student's
parents/guardians with information about special education services on campus

Answer _____

Competency 008—(Consultation and Collaboration): Apply knowledge of strategies, approaches, and techniques for
effective consultation and collaboration with students, parents/guardians, school personnel, and other professionals to
support students' development and learning.

50. The special education teacher, the general education teacher, and the paraprofessional meet to discuss how best to
support the student in the classroom. Which of the following approaches would be most effective for the special education
teacher to take in this situation?

A. recommending that the paraprofessional work with the student in the mathematics learning center each
morning

B. practicing various positive behavioral intervention strategies with the paraprofessional to implement with the
student during transition activities

C. suggesting that the paraprofessional work on instructional activities with the student's peers while the special
education teacher focuses on the student

D. asking the paraprofessional to talk with the student about the importance of listening to the teacher and
cooperating in the classroom

Answer _____

Competency 001—(Legal and Ethical Guidelines): Apply knowledge of applicable state and federal laws and procedures
that pertain to special education services.

49. The student's parents/guardians have told the special education teacher they believe their child has unidentified
learning needs. Which of the following actions best describes the special education teacher's first responsibility according
to the federal mandate for Child Find in this situation?
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Preparation Manual

Section 4: Sample Selected-Response Answers and Rationales
Special Education Specialist EC–12 (186)
This section presents some sample exam questions for you to review as part of your preparation for the exam. To 
demonstrate how each competency may be assessed, sample questions are accompanied by the competency that they 
measure. While studying, you may wish to read the competency before and after you consider each sample question. 
Please note that the competency statements do not appear on the actual exam.

The sample questions are included to illustrate the formats and types of questions you will see on the exam; however, your 
performance on the sample questions should not be viewed as a predictor of your performance on the actual exam.

Selected-Response Questions with Rationales

Each sample exam question here includes the correct answer and a rationale for each answer option.

Domain I—Legal and Ethical Guidelines and Knowledge of Learners

Competency 001—(Legal and Ethical Guidelines): Apply knowledge of applicable state and federal laws and procedures
that pertain to special education services.

1. After an Admission, Review, and Dismissal (ARD) committee meeting for a student with an intellectual disability (ID), the
student's parent/guardian mentions that they would like a caseworker who provides services to their child to receive a copy
of their child's Individualized Education Program (IEP) from the school. Which of the following actions should the special
education teacher take to share the student's IEP safely and securely with the caseworker?

A. asking the parent/guardian to provide reasons for why the caseworker needs a copy of the student's IEP

B. telling the parent/guardian that the school can provide a copy of the student's IEP to the caseworker only with
written permission from the student's parent/guardian

C. letting the parent/guardian know that the school can provide the caseworker with a written summary of the ARD
committee meeting instead of the student's IEP

D. contacting the caseworker and inviting them to the school campus to review the student's IEP

Answer

Option B is correct because a student's Individualized Education Program (IEP) is part of the student's education
record. The Family Educational Rights and Privacy Act (FERPA) is a federal law that protects the privacy of students'
education records. The law applies to all schools that receive funds under an applicable program of the U.S.
Department of Education. FERPA gives parents/guardians certain rights with respect to their children's education
records, including the right to request that their child's education record is released to others, if the parent/guardian
provides written permission for the release. There are some situations in which FERPA allows schools to disclose
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education records without written consent (e.g., to school officials with legitimate educational interest, to comply with
a judicial order or lawfully issued subpoena). Option A is incorrect because the special education teacher does not
need to know why the parent/guardian is requesting the IEP for the caseworker, and the reason for sharing it alone
would not provide legal permission to disclose the IEP to the caseworker. Option C is incorrect because telling the
parent/guardian that the school can provide the caseworker with a written summary of the Admission, Review, and
Dismissal (ARD) committee meeting would satisfy the parent's/guardian's request but would not provide the
caseworker with all of the information included in the student's IEP. A written summary of the ARD committee meeting
may also include information protected under FERPA and would be in violation of federal law. Option D is incorrect
because it would be illegal to invite the caseworker to review the student's IEP without first obtaining written
permission from the student's parent/guardian.

Competency 002—(Knowledge of Learners): Apply knowledge of understanding how to address each student's
developmental, communication, and learning needs.

2. A special education teacher co-teaches in a fourth-grade classroom. The special education teacher and general
education teacher notice that a student who had been working at grade level for the first half of the school year has started
turning in homework and classwork assignments late. The student frequently puts their head down on the desk and has
fallen asleep during class on more than one occasion. When the teachers ask the student about the recent changes in their
behavior and classwork, the student reports that they cannot complete their classwork due to fatigue resulting from
frequent arguments in their home environment. The student mentions that their parents/guardians argue loudly for many
hours each night and the student has difficulty sleeping. Which of the following approaches would be most effective for the
teachers to take with the student?

A. working with the school counselor to develop supports for the student within the classroom and school
environment

B. inviting the student's parents/guardians to school to discuss creating a plan that would help their family

C. providing the student with additional academic stimulation and more challenging assignments

D. requesting that the Admission, Review, and Dismissal (ARD) committee conduct a functional behavioral
assessment (FBA) with the student

Answer

Option A is correct because certified school counselors can provide a comprehensive school counseling program in
accordance with Chapter 33 of the Texas Education Code to all students, including students receiving special
education services, and can also serve on the Multi-Tiered System of Supports (MTSS) team. Collaborating with the
school counselor in this way can allow the special education teacher to provide more comprehensive supports to the
student. Option B is incorrect because it is not the special education teacher's role to develop plans with families
related to families' personal matters. Option C is incorrect because there is no evidence that the student needs
more stimulation or more challenging assignments. Providing these supports to the student would not be useful in
reducing the student's fatigue or stress. Option D is incorrect because none of the conditions necessary under
federal or state law to request a functional behavioral assessment (FBA) have been met in this situation.
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3. To promote students' reading fluency, a special education teacher plans activities in which fifth-grade students with
specific learning disabilities in reading fluency partner to engage in repeated oral readings. When the teacher assembles
the reading materials for the activities, the teacher should assign each pair of students passages from a text that:

A. both students are capable of reading aloud with few word-recognition errors.

B. the students have previewed and selected themselves.

C. both students have been reading in connection with content-area study.

D. contain vocabulary and concepts that the students will need to have mastered by the end of the year.

Answer

Option A is correct because fluency develops as a result of students having many opportunities to practice reading
texts with words that they can decode easily or that they already know and that is at their independent reading level.
The best strategy for developing reading fluency is to provide students with many opportunities to read the same
passage orally several times. Fluency is the ability to read a text quickly, accurately, and with expression. Fluency
builds stamina for reading long or complex text. Fluency connects word recognition and comprehension because
fluent readers do not have to focus on decoding words but instead can focus on understanding text meaning. Option
B is incorrect because even though it is important to involve students in selecting texts so they are interested in
reading them, this practice does not ensure that the level of the text will be appropriate to support building the
students' fluency. Option C is incorrect because the texts that are chosen do not need to be related to content-area
study but instead must be at the students' independent reading level. Option D is incorrect because the texts used
should contain vocabulary and concepts that the students already understand, not that they will learn by the end of
the school year.

4. A sixth-grade student with an intellectual disability (ID) struggles to independently complete multistep mathematics
problems. A task analysis shows that the student frequently has difficulty utilizing steps that help with recalling multiplication
facts. The student can complete the problem by referencing a multiplication table or receiving a teacher prompt. Which of
the following statements is the best way to describe the student's present levels of academic achievement and functional
performance (PLAAFP) in this area on the student's Individualized Education Program (IEP)?

A. The student has difficulty completing multistep mathematics problems and completes 20 percent of problems
independently without accommodations. With the aid of a multiplication table or teacher prompt, the student
can complete at least 90 percent of multistep mathematics problems accurately.

B. The student benefits from referencing a multiplication table and receiving a teacher prompt when completing
multistep multiplication problems.

C. When working independently without accommodation, the student completes 20 percent of multistep
mathematics problems accurately.

D. The student has difficulty remembering the steps involved in solving multistep mathematics problems. With
assistance, the student completes 90 percent of multistep mathematics problems accurately.

Domain II—Assessment and Program Planning

Competency 003—(Assessment for Data-Driven Decision Making): Apply knowledge of the evaluation and assessment
process and of appropriate assessment strategies to inform instructional design and to support students.
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are an explanation of how gaps affect the student's learning and participation, an explanation of how the student's
disability impacts their progress in the general curriculum, and information that the Admission, Review, and Dismissal
(ARD) committee uses to determine what the student can achieve in one year. Option B is incorrect because it does
not provide baseline data on the student or information on the student's needs or skill gaps. Options C and D are
incorrect because they do not provide information about the multiplication tables or teacher prompts that support the
student's progress in this area, which are important to know when considering what supports the student uses.

Competency 004—(Developing, Implementing, and Monitoring Individualized Programs): Apply knowledge of contributing
to, monitoring, and reporting on individualized programming for students.

5. A first-grade teacher and a special education teacher administer a midyear universal screener to each student in their
class. Screener results for a student diagnosed with dyslexia are shown below.

Subtest Percentile

Letter-Sound Fluency 15

Nonsense Word Reading 7

Word Identification 21

Oral Reading Fluency 24

A targeted intervention in which of the following areas would likely yield the most significant results in the student's
decoding abilities?

A. letter-sound automaticity

B. word family sorts

C. phrasing and prosody

D. irregular word reading drills

Answer

Option A is correct because the student received the lowest score in Nonsense Word Reading and would benefit
most from work in this area. Nonsense words are letter sequences that follow regular phonetic words and are
pronounceable but have no meaning, such as yom, mig, or bif. By working on letter-sound automaticity, the student
would improve in decoding regular phonetic words. Option B is incorrect because word family sorts are activities in
which students recognize word patterns and learn about onset and rime. During these activities, students create or
choose groups of words that have the same rime but different onset. This activity would not support the student's
needs because the student first needs to develop letter-sound automaticity and the student scored higher in word
identification skills. Option C is incorrect because the student scored highest in oral reading fluency, which includes
reading with phrasing and prosody, which are oral reading fluency components of reading quickly, accurately, and
with expression. Option D is incorrect because irregular words such as said, what, and they do not follow typical
letter-sound rules, and memorizing them would not support the student's letter-sound automaticity needs.

Answer

Option A is correct because the student's present levels of academic achievement and functional performance
(PLAAFP) is a statement in a student's Individualized Education Program (IEP) that provides information on how the
student's disability affects their involvement and progress in the general education curriculum. A PLAAFP is the
foundation on which to build the student's IEP and should include components such as clear and objective baseline
data and a description of the student's strengths, needs, and skill gaps. Other important components of a PLAAFP
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By the next annual IEP, when given a list of 10 functional safety sight words, the student will orally read the words with 90%
accuracy for 4 out of 5 consecutive data collection days.

Each day, the teacher shows the student the words and corresponding safety symbols on flash cards and asks the student
to repeat the words in order to develop recognition mastery. The student's recognition results are shown below.

IEP Goal Progress Monitoring Data
Key: ** = baseline

Date 9/10
**

9/11 9/12 9/13 9/14 9/17 9/18 9/19 9/20 9/21

Percent Accuracy 50% 40% 50% 55% 40% 45% 55% 50% 45% 50%

After reviewing the results in the progress monitoring chart, which of the following actions should the teacher take?

A. scheduling an IEP review meeting with the Admission, Review, and Dismissal (ARD) committee to rewrite the
IEP goal

B. trying different instructional approaches to see if better results can be achieved with the student

C. adding additional safety symbols to the flash card activity and continuing to record progress monitoring data

D. repeating the same activity with the student for a few more weeks to see if the student makes measurable
improvement

Answer

Option B is correct because based on the data collected, the student is not making progress with the flash card
instructional approach that is currently used. Trying another instructional approach with the student and collecting
data on the student's progress with the new approach would be a useful step to take next to support the student's
progress toward the goal. Option A is incorrect because the special education teacher should try additional
approaches with the student before requesting an Individualized Education Program (IEP) review meeting with the
Admission, Review, and Dismissal (ARD) committee to determine if another approach would work better or to gather
additional data about why the IEP goal should be rewritten. Option C is incorrect because adding additional safety
symbols to the activity would make the activity more difficult for the student and would not increase the activity's
effectiveness. Option D is incorrect because the student has not made any lasting progress using the flash card
intervention, and it is unlikely that this intervention will begin to be effective after two weeks of no progress.

7. A special education teacher who works with tenth- and eleventh-grade students reminds students about the college fair
that will be happening on campus later that week. A student receiving special education services for autism spectrum
disorder (ASD) has moderate difficulty with academic and social skills but has expressed interest in continuing to develop
academic skills after high school. The teacher has the following conversation with the student.

Teacher: Are you going to the college fair this evening?

Student: No.

Teacher: Oh, I thought I would see you there. I think you would learn a lot about options for after graduation.

Student: No, I talked to my parents last night and they said college isn't for our family.

6. An eleventh-grade student with an intellectual disability (ID) has the following Individualized Education Program (IEP)
goal.
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The day after the college fair, the teacher confirms that this student did not attend the college fair. Which of the following
actions should the teacher take to best support the students and facilitate a wide range of options beyond high school for
them?

A. recommending students take a self-assessment inventory of strengths and challenges to inform their
postsecondary options

B. providing materials to educate students and their parents/guardians about on-the-job training, programs, and
funding options at colleges that would be a good fit for the student

C. encouraging parents/guardians to allow their children to attend future college fairs because it is a useful
opportunity to practice social skills in an unstructured setting

D. contacting local businesses that provide volunteer opportunities for young adults and asking the businesses to
identify job openings

Answer

Option B is correct because it is important for special education teachers to ensure students and their families are
aware of all the options that are available after graduation. The student has expressed interest to their teacher in
continuing to develop academic skills after high school, and therefore the teacher should provide the student and their
parents/guardians with information about how the student can access college and/or other programs that would
support their post-graduation goals. Option A is incorrect because asking the student to take a self-assessment
inventory of their strengths and challenges would potentially provide more information about the student but would not
support the student and their family in understanding the wide range of options that are available after graduation.
Option C is incorrect because encouraging the parents/guardians to allow their child to attend future college fairs
does not mean that there will be more college fairs for the student to attend or that the student will be able to attend.
Option D is incorrect because asking local businesses to identify job openings for young adults does not ensure that
the student will have an interest in working with those businesses and does not provide information on a range of
opportunities for the student, only those with the businesses contacted.

8. A special education teacher is working with a tenth-grade student who receives special education services for an
orthopedic impairment (OI). The student has limited mobility and difficulty with some fine-motor skills. The student uses a
wheelchair on campus, often with assistance, and plans to attend college upon graduation.
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Based on the information provided, which of the following Individualized Education Program (IEP) goals will best prepare
the student for postsecondary readiness?

A. By the next IEP, the student will demonstrate the ability to self-advocate by identifying mobility barriers and
possible suggestions for improvement with 80% accuracy in nine out of ten opportunities.

B. By the next IEP, the student will demonstrate the ability to travel independently in and around the campus
setting without assistance with 100% accuracy in nine out of ten attempts.

C. By the next IEP, the student will demonstrate the ability to move from one classroom to another within the
allotted transition period with 80% accuracy in nine out of ten attempts.

D. By the next IEP, the student will demonstrate the ability to demonstrate organizational and self-care skills
necessary for success in an advanced educational setting with 100% accuracy in nine out of ten opportunities.

Answer

Option B is correct because the student plans to attend college upon graduation and will need to be able to navigate
independently. The student has demonstrated progress in moving from class to class and in navigating the school,
and traveling in and around campus is the next skill for the student in independent travel. Option A is incorrect
because although it is important for the student to recognize physical barriers and make suggestions for
improvements, this skill would not directly promote the student's independence or travel skills for postsecondary
readiness. Option C is incorrect because the student is already demonstrating the ability to move from class to
class with 65% accuracy, and so this would be a repetition of a goal the student is already working on. Option D is
incorrect because the student is already demonstrating the ability to organize materials for each class with 90%
accuracy. Additionally, the question does not mention that the student needs to learn self-care skills.
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Competency 005—(Subject Matter Content and Specialized Instructional Strategies): Apply knowledge of implementing
curriculum through relevant and appropriate content and specialized instructional strategies to guide and support students'
learning and development.

9. A special education teacher co-teaches in a prekindergarten classroom. The teacher is working with a child on the
following outcome from the Texas Prekindergarten Guidelines.

PK4 Outcome

PK4.IV.A.1. Child intentionally uses marks, letters, or symbols to record language and verbally shares
meaning.

Child Behaviors

The child may:

use letter-like shapes when writing or making labels in learning centers

attempt to write letters to represent a word as a caption under a drawing and "reads" it to an adult or
peer

write a story or message using mock letters, symbols, or other marks and "reads" it to the teacher

label pictures to tell a story

The child with whom the teacher is working is four years old and has been identified as having a Non-Categorical Early
Childhood (NCEC) eligibility. Currently, the child makes marks and scribbles on paper but has not demonstrated an
awareness that the marks are related to language. Which of the following activities by the special education teacher would
best support the child in meeting the objective of this End of Prekindergarten Year Outcome?

A. asking the child to sound out words in a beginning-level reader

B. providing a sensory table in which the child can explore different textures of materials

C. modeling think-aloud behaviors that describe to the child what the teacher is thinking about while writing words

D. reading to the child and asking the child to point to associated pictures

Answer

Option C is correct because the PK4 Outcome the teacher is working on with the child involves the child
intentionally using marks, letters, or symbols to record language and verbally sharing meaning. When the teacher
models think-aloud behaviors that describe to the child what the teacher is thinking about when writing words, the
teacher is showing the child how letters, which are marks on a page, can have meaning and convey what a person is
thinking. This action makes a concrete connection for the child for an abstract concept—recording thoughts through
making marks, letters, or symbols on a page. Option A is incorrect because sounding out words is a reading skill,
and the question relates to prewriting and writing skills. Option B is incorrect because although exploring textures of
materials can promote tactual skills, this activity does not support skills related to understanding that marks on a page
convey meaning. Option D is incorrect because asking the student to point to pictures in a story while they listen as
it is read aloud to them promotes the child's connection to and comprehension of the story. However, this approach
does not support the child's development of making marks, letters, or symbols to record language and verbally
sharing meaning of what they have written.

Domain III—Curricular Knowledge and Instructional Practices
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10. A special education teacher is collaborating with a general education teacher to adapt science instruction for a fourth-
grade student with a mild intellectual disability (ID) during whole-group and small-group lessons. The student understands
that objects have properties and patterns. The student is working toward understanding the concept of matter and that
matter has measurable physical properties and different states. The student understands that force causes an object to
move. The student is working toward understanding that force, motion, and energy are related and that energy exists in
many forms. Which of the following approaches is the best practice for adapting instruction for the student in an inclusion
setting?

A. providing the student with instruction using Texas Essential Knowledge and Skills (TEKS) corresponding to
their skill level rather than grade level after whole-group instruction

B. recommending that the student participate in the whole-group direct instruction in the associated Texas
Essential Knowledge and Skills (TEKS) from the special education teacher

C. assessing the student on specific, targeted Texas Essential Knowledge and Skills (TEKS) if the whole-group
and small-group lessons do not meet the student's learning needs

D. supplementing whole-group instruction with small-group or individual instruction based on Texas Essential
Knowledge and Skills (TEKS) Vertical Alignment access points

Answer

Option D is correct because Texas Essential Knowledge and Skills (TEKS) Vertical Alignment access points support
understanding the progression across the continuum of learning in various content areas. The special education
teacher and general education teacher can apply what the student knows and understands in science to the Science
Vertical Alignment to determine what to teach the student next and how to provide instruction that will support the
student's next level of learning. Option A is incorrect because providing the student with instruction using Texas
Essential Knowledge and Skills (TEKS) corresponding to their skill level rather than grade level after whole-group
instruction does not allow the teachers to individualize or adapt instruction. Option B is incorrect because asking the
special education teacher to provide direct instruction in grade-level TEKS is not an approach for adapting instruction
for the student, and this approach will not be accessible to the student in the same way that approaches from the
Vertical Alignment will be. Option C is incorrect because assessing the student on specific, targeted TEKS skills is
not a method to use to provide adapted instruction.

11. A special education teacher works as a member of an Admission, Review, and Dismissal (ARD) committee for a ninth-
grade student with a specific learning disability (SLD) in mathematics calculation and mathematics problem solving. The
ARD committee is drafting mathematics Individualized Education Program (IEP) goals for the student. The student has
been receiving instruction on a fifth-grade level in the special education classroom. The teacher monitors the student's
progress through their demonstrated proficiency on work samples and assessments. The special education teacher
reviews the Vertical Alignment of Texas Essential Knowledge and Skills (TEKS) for comparing and ordering numbers and
summarizes related progress monitoring data about the student's current competencies.
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Which of the following IEP goals and explanation for the IEP goal would be most appropriate for the student?

A. By the next annual IEP, given sets of five decimals and concrete models, the student will order the numbers
from least to greatest with 80% accuracy in four out of five work samples. This goal brings the student closer to
grade level, better preparing the student for the Algebra I end-of-course exam.

B. By the next annual IEP, given sets of five whole numbers, the student will round the numbers to a given place
value through the hundred-thousands place with 80% accuracy in four out of five work samples. This goal
would require the student to maintain a previously mastered, essential skill during the next school year.

C. By the next annual IEP, given sets of two decimal numbers, the student will compare and order the numbers
using greater than, less than, or equal symbols with 80% accuracy in four out of five work samples. This goal
promotes progress toward mathematics TEKS and College and Career Readiness Standards (CCRS) for
Mathematics.

D. By the next annual IEP, given sets of decimals, the student will represent ratios and percentages using these
decimals with 80% accuracy in four out of five work samples. This goal would support the student in complete
mastery of the Grade 5–level TEKS and prepares the student for success at the next level.

Answer

Option C is correct because the student's progress monitoring data show that the student was able to compare and
order two decimals to thousandths using greater than, less than, or equal to with 15% accuracy in September, 30%
accuracy in December, and 40% accuracy in May. Of the areas in which the special education teacher has been
collecting progress monitoring data on the student, this is the area in which the student demonstrates a need for
continued instruction and support. This Individualized Education Program (IEP) goal promotes both the student's
progress toward Texas Essential Knowledge and Skills (TEKS) and College and Career Readiness Standards
(CCRS) in an area in which they would benefit from additional skills. Option A is incorrect because the student's
progress monitoring data show they are demonstrating significant growth toward their IEP goal of comparing and
ordering decimals to the hundredths place, from 25% accuracy in September to 40% accuracy in December to 60%
accuracy in May. Option B is incorrect because the student has exceeded their 80% accuracy goal of rounding
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numbers to a given place value through the hundred-thousands place by demonstrating 90% accuracy in this area in
May. Option D is incorrect because the student is making significant progress with representing ratios and percents
with decimals, as demonstrated in their progress monitoring data growth from 30% accuracy in September to 50%
accuracy in December to 65% accuracy in May.

12. A special education teacher in a middle school self-contained classroom is preparing curriculum recommendations for a
current student in an upcoming Admission, Review, and Dismissal (ARD) committee meeting. Which of the following
actions should the special education teacher take first for this purpose?

A. basing recommendations for modifications of curricula on assessment data and work samples received from
the student's general education teachers and on current research on students with similar needs

B. selecting assessment methods to monitor the student's progress toward academic and functional living skills in
the modified curriculum

C. talking with the student's parents/guardians to find out which modifications they would like to recommend for
consideration by the ARD committee

D. using the student's present levels of academic achievement and functional performance (PLAAFP) to
determine appropriate individualized support and modifications to the general education curriculum

Answer

Option D is correct because in order to provide curriculum recommendations for a student, the special education
teacher must be able to report on what the student knows and can do. The student's present levels of academic
achievement and functional performance (PLAAFP) contains information about what the student presently knows and
can do based on data collected through special education evaluation and is the basis and starting point for writing a
student's Individualized Education Program (IEP) goals. The teacher works with the student in a self-contained
classroom, and the PLAAFP can provide information about what types of individualized support and modifications to
the general education curriculum are necessary for the student. Option A is incorrect because the special education
teacher should provide recommendations primarily on what they observe and document in their work with a student.
Information provided by others can be helpful but must be validated by the student's special education teacher for
them to provide recommendations. A teacher should not make recommendations based on research on similar
students but on the student themselves and the student's progress monitoring data. Option B is incorrect because
the special education teacher needs to provide information about the student based on what has already been
assessed and observed through evaluation data. Selecting assessment methods does not provide data on the
student but using assessments with the student and compiling this information in a PLAAFP does. Option C is
incorrect because although it is important to consult with parents/guardians on modifications that they think would be
beneficial for their child, it is necessary for the special education teacher, who is trained in this area, to use
information about the student's PLAAFP to make this determination accurately.

Competency 006—(Supporting Learning Using Effective Instruction): Apply knowledge of diverse strengths and needs of
students to plan appropriate, effective, meaningful, and challenging instruction.

13. An eighth-grade student who receives special education services for a specific learning disability (SLD) in mathematics
problem solving and reading comprehension has difficulty understanding and solving word problems. The student's
preferred learning modality is kinesthetic-tactile learning. Which of the following scaffolds would benefit the student when
completing a set of word problems involving volume?

A. teaching the student to draw out the shapes in the word problems

B. hanging measurement formula charts for the student to refer to when thinking about mathematics concepts

50



C. modeling for the student the steps to take to complete the number sentence for the first problem

D. providing the student with manipulatives and models to complete the work

Answer

Option D is correct because based on the student's preferred learning modality touching or manipulating materials
would best support their learning. Manipulatives are physical objects such as small blocks, shapes, counters, and
pieces of paper that are used to represent numbers. Models in mathematics are replicas of shapes or objects that are
being studied, and students can use them to represent abstract mathematical operations or to touch and explore a
geometric shape. Options A and B are incorrect because drawing shapes creates a visual representation and
hanging measurement formula charts provide a visual representation, both of which do not support the student's
preferred learning modality. Option C is incorrect because modeling for the student how to complete the problem
provides auditory and visual support but does not support the student's preferred learning modality.

Competency 007—(Supporting Social, Behavioral, and Emotional Growth): Apply knowledge of strategies to create effective
and safe learning environments, methods to promote students' positive behavior, and supports to develop and measure
behavioral interventions.

14. A third-grade student diagnosed with cerebral palsy (CP) has a visual impairment (VI) and limited mobility that requires
the use of a wheelchair. The student's special education and general education teachers consult with the occupational
therapy specialist, physical therapist, and vision specialist to design a classroom environment that will best support the
student's needs. This student would benefit most from which of the following attributes of an environment aligned with
universal design for learning (UDL) principles?

A. noise-canceling headphones and sensory items to provide options for the student's self-regulation and coping
skills

B. flexible seating during independent work to optimize the student's individual choice and autonomy

C. clearly posted objectives to promote the student's participation in classroom expectations

D. ample space in each area of the classroom and multiple ways to retrieve materials to optimize the student's
access

Answer

Option D is correct because it is important for the student to have access to the physical space in the classroom. It
is also important for the student to have multiple ways to retrieve materials (e.g., auditory access, physical access at
an appropriate height for the student) due to potential visual and physical needs. Option A is incorrect because
noise-canceling headphones and sensory items would benefit a student with self-regulation and coping skill needs,
but this student has not identified as having either of those needs. Option B is incorrect because flexible seating to
benefit individual choice and autonomy is beneficial to many students, but the question does not provide any
information that these factors would specifically benefit this student. Option C is incorrect because clearly posted
objectives do not benefit a student with a visual impairment unless they are visually accessible to the student.

15. A high school is implementing a positive behavioral interventions and supports (PBIS) plan schoolwide to promote
students' social competence and contribute to a positive learning environment. As a part of the school's Multi-Tiered
Systems of Support (MTSS), the school administers a variety of screenings to students to identify possible needs. Which of
the following outcomes is the greatest benefit of the screenings?
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A. providing a means for identification of students who may benefit from supports provided through an MTSS
process

B. identifying successful Tier 1 practices the school is considering implementing for all students

C. providing information about students needing Tier 2 and Tier 3 supports to achieve academic success

D. identifying a way for the school to see the range of learning gaps of students in the school

Answer

Option A is correct because screening is often recognized as a foundational component of a comprehensive, multi-
tiered system of school-based supports. It is important for schools to monitor students in a variety of domains,
including academic skills, physical health, social skills, and behavioral health. Option B is incorrect because
screenings would not be used to identify successful practices or approaches. Option C is incorrect because
screenings provide preliminary information about students who should be assessed further and do not provide
adequate information to identify the level of support that a student needs. Option D is incorrect because screenings
should not be used to compare students to each other or to make judgments or decisions about the school's needs as
a whole.

Domain IV—Professional Collaboration, Learning, and Responsibilities

Competency 008—(Consultation and Collaboration): Apply knowledge of strategies, approaches, and techniques for
effective consultation and collaboration with students, parents/guardians, school personnel, and other professionals to
support students' development and learning.

16. A special education teacher is preparing to work with a new paraprofessional at the beginning of the school year. The
paraprofessional is new to the job and the teacher wants to ensure the paraprofessional feels supported. Which of the
following actions should the teacher take first with the paraprofessional for this purpose?

A. providing the paraprofessional with the Individualized Education Program (IEP) of each student whom they will
be working

B. asking the paraprofessional to come prepared with a self-reflection journal in which they will record their
strengths and challenges

C. meeting with the paraprofessional to discuss the expectations of their role and daily schedules of the activities
they will support

D. giving the paraprofessional a copy of their employment contract that outlines their responsibilities

Answer

Option C is correct because paraprofessionals provide instructional support to students, and it is important for them
to understand their role with individual students in each classroom and learning environment and to know and
understand what they will work on with students each day. Making sure paraprofessionals are informed about their job
expectations and that they understand the students they work with supports their success with students. Option A is
incorrect because while it is important for the paraprofessional to know the Individualized Education Program (IEP)
goals they will be working on with students and also to know the students' accommodations, modifications, and
information about other supports they will provide each student, providing the paraprofessional with the daily
expectations and schedules should be the first action taken by the teacher. In addition, paraprofessionals should not
have access to the IEP itself and only need access to information that allows them to effectively support the student.
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Option B is incorrect because although self-reflection can support professional development and knowledge of
oneself, it does not provide direct support to the paraprofessional from others. Option D is incorrect because the
paraprofessional should already have received a copy of their employment contract and although this provides them
with information about their job responsibilities, it does not outline specific information about daily expectations or
schedules.

17. A special education teacher co-teaches in a fifth-grade classroom and works with a student who is deaf and wears
cochlear implants. The special education teacher has been providing interventions and accommodations to the student
from their Individualized Education Program (IEP) for several months during reading lessons. The student is not making
adequate progress on their reading IEP goals based on their most recent progress report. Which of the following
approaches would be most effective for the special education teacher to take first in this situation?

A. providing the student with additional assistive technology, such as an FM system and real-time transcription,
and asking that these types of assistive technology are added to the student's IEP

B. meeting with the teacher of the deaf and hard of hearing (DHH) to ensure that accommodations are provided
appropriately and convening the student's Admission, Review, and Dismissal (ARD) committee to review and
revise the student's IEP goals if needed

C. suggesting that the student's parents/guardians come to the school to observe the student's reading lessons
and provide feedback to the special education teacher and teacher of the deaf and hard of hearing (DHH) on
the student's progress

D. requesting additional time to work with the student on reading goals during free-choice time and when the
student has completed other academic assignments during the school day

Answer

Option B is correct because when a student is not making progress toward Individualized Education Program (IEP)
goals in areas in which they also work with a specialist, the special education teacher should first meet with that
specialist to ensure they are taking all necessary steps to support the student according to their IEP. There may be
other ways the student's accommodations should be applied, other information the specialist could provide, or other
interventions or supports they could recommend to support the student in accessing the academic curriculum. Option
A is incorrect because the special education teacher should not provide students with additional assistive technology
without meeting with the student's specialist, in this case teacher of the deaf and hard of hearing (DHH), and the
student's ARD committee. A student's assistive technology is included in their IEP and if additional assistive
technology is requested, it should be made through the ARD committee. Option C is incorrect because even though
parents/guardians know their children best, it is the special education teacher and the teacher of the deaf and hard of
hearing (DHH) who are trained in observing the student's reading progress. Option D is incorrect because if the
student has free-choice time during the school day, it is important that they are able to use the time for that purpose.
Students should not have IEP goals that require them to spend excessive amounts of time on specific academic
tasks.
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Strengths

logical thinking ability

structured rule follower

strong memory

precise and detail oriented

Needs

resistance to change in routines

anxiety about transitions

avoidance of unpleasant tasks

confusion caused by multisensory inputs

The Admission, Review, and Dismissal (ARD) committee is meeting to determine the least restrictive environment (LRE) for
delivering educational services to the student. When considering the provision for supplementary behavioral support
services, during which of the following circumstances should the ARD committee consider delivering these supplementary
aids and services in alternative placements?

A. when the student would prefer to receive the services in an alternative setting

B. when high-quality special education classroom settings are available for use

C. when the services cannot be delivered satisfactorily in the general education classroom setting

D. when a paraprofessional is unavailable for one-on-one support in the classroom setting

Answer

Option C is correct because least restrictive environment (LRE) is a component of the Individuals with Disabilities
Education Act (IDEA), which is a federal law. LRE states that to the maximum extent appropriate, students with
disabilities should be educated with students who do not have disabilities and that students with disabilities should be
educated outside of the general education environment only if the nature or severity of the disability is such that
education in general education classes with the use of supplementary aids and services cannot be achieved as well
as is needed. Option A is incorrect because although the student's input about their own education is important, the
law requires that they are educated in general education classes as much as possible. Option B is incorrect
because the only time the student should receive education in a special education classroom is when it is required in
their Individualized Education Program (IEP) or when they cannot receive services adequately in the general
education classroom, not because a high-quality special education classroom is available. Option D is incorrect
because the question does not mention that the student works with a paraprofessional; if the student did work with
one, it would need to be determined that they would not receive services satisfactorily in the general education
classroom without the paraprofessional for them to receive services in an alternative placement.

18. An eighth-grade student is receiving special education services for autism spectrum disorder (ASD). The student has
demonstrated the following strengths and needs.

54



Ignored instructions: 13 of 20 days
Delayed starting assignment: 12 of 20 days
Disturbed independent work time by talking: 14 of 20 days
Other noncompliant behavior: 17 of 20 days

Which of the following actions should the special education teacher take next to best promote the student's success in their
least restrictive environment (LRE)?

A. meeting with a behavior specialist, a licensed specialist in school psychology (LSSP), representatives from a
local mental health agency, and the student's parents/guardians to consider noneducational community-based
support services funding for families supporting a child with a disability at home

B. scheduling a meeting with the Admission, Review, and Dismissal (ARD) committee and including the district's
special education director to consider the student attending the residential facility part-time for continued
therapy around morning routines

C. arranging a meeting with the student and a paraprofessional to develop ideas and strategies (e.g., behavior
chart, reward system, scheduled movement breaks) to assist the student in developing improved behavior at
school

D. continuing to collect data about the student's behaviors at the beginning of the school day to share with
parents/guardians at the next annual Admission, Review, and Dismissal (ARD) committee meeting and
encouraging the parents/guardians to develop improved strategies for their family's morning routine now that
their child has returned from the residential facility

Answer

Option A is correct because the behavior specialist, licensed specialist in school psychology (LSSP),
representatives from a local mental health agency, and the student's parents/guardians are the Admission, Review,
and Dismissal (ARD) committee members that have the knowledge and skills necessary to consider the most
appropriate non-educational community-based support services that would support the student's social-emotional and
behavioral needs. The student and the parents/guardians are likely to benefit from non-educational community-based
support services, such as attendant care, individual and family support, and family dynamics training. Option B is
incorrect because it would be inappropriate to suggest a more restrictive educational placement before attempting
behavioral intervention both at school and at home to support the student's needs. Option C is incorrect because
the student requires comprehensive behavioral support at home and school and although the paraprofessional and
student could develop ideas and strategies, it is necessary to create a comprehensive plan with a wider range of
professionals with whom the student works to facilitate improved student behavior at school. Option D is incorrect
because continuing to collect data and encouraging the parents/guardians to implement strategies to improve their
morning routine would not effectively support the student's behavioral needs at school or home. The
parents/guardians require professional support services to promote positive change in the home environment and this
change, along with a coordinated plan, is likely to influence the student's behavior at school.

19. A seventh-grade student with a genetic developmental disorder receives special education services for an intellectual
disability (ID). The student has recently returned to the school campus from a residential facility. The student is struggling
with behaviors at home that have been leading to difficulties each morning upon arrival at school for the past four weeks.
The special education teacher has collected data from the student's teachers and parents/guardians and has determined
that the parents/guardians need support with the student's morning routines including supporting the student's hygiene,
dressing, and breakfast. These activities are causing power struggles between the student and the parents/guardians at
home and lead to disruptive and noncompliant behaviors during the first through the third class periods at school most
days. The special education teacher briefly summarizes the data collected about the student.
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20. A third-grade special education teacher and a third-grade general education teacher work with students who need
varying levels of support. They discuss planning considerations to advocate for optimal educational outcomes for each
student. Which of the following approaches would be most effective for the special education teacher and the third-grade
teacher to take to meet this goal?

A. determining that the special education teacher should take responsibility for instruction for students with
Individualized Education Programs (IEPs) and report progress to the general education teacher regularly

B. obtaining informational materials and videos about commonly used instructional and grouping strategies to
support Individualized Education Program (IEP) goal progress monitoring

C. designing grading criteria for students in the class based on their present levels of academic achievement and
functional performance (PLAAFP) and Individualized Education Program (IEP) goals

D. requesting input and feedback from students and their parents/guardians throughout the development and
implementation of students' Individualized Education Programs (IEPs) and other instruction

Answer

Option D is correct because obtaining continuous input and feedback from students and their parents/guardians
would best inform the general education teacher and the special education teacher about the effectiveness of the
individualized instruction they are providing to the student. Feedback and input would provide valuable information to
objectively evaluate the efficacy of the strategies and approaches they have implemented. To provide optimal
educational outcomes to students, it is important to seek student and parent/guardian input and feedback. The
teachers can then adapt, modify, or continue with the strategies and approaches they are using based on feedback
they receive. Option A is incorrect because both the general education teacher and special education teacher are
responsible for the education of students with a disability who are placed in the general education setting. Option B
is incorrect because obtaining informational materials and videos about commonly used instructional and grouping
strategies would promote the knowledge and skills of the teachers, but this information is general and is not the most
effective approach for promoting the optimal educational outcomes for an individual student's strengths and needs.
Option C is incorrect because PLAAFPs and IEP goals are not used to design grading criteria.

Competency 009—(Professional Learning and Responsibilities): Apply knowledge of the professional roles and
responsibilities of the early childhood–grade 12 special education teacher.
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Answer

Option B is correct because the special education teacher should communicate the outcomes of the Admission,
Review, and Dismissal (ARD) committee meeting to encourage input from the parents/guardians. By providing the
parents/guardians with a copy of their child's updated Individualized Education Program (IEP), the parents/guardians
have the necessary information to ask focused questions and to inquire about specific aspects of their child's
education. Option A is incorrect because even though the parents/guardians have the right to participate in
meetings and should be encouraged to do so, an additional ARD committee meeting does not need to be held based
on the response provided by the parents/guardians on the meeting notice. Option C is incorrect because it would be
inappropriate for the special education teacher to ask parents/guardians how they would like their child's progress to
be monitored as this would best be determined by the special education teacher. Option D is incorrect because the
special education teacher should communicate the outcomes of the ARD committee meeting before inviting the
parents/guardians to a workshop about their child's specific learning disability (SLD).

Clustered Questions

Use the information below to answer the two questions that follow.

21. A fourth-grade student receiving special education services for a specific learning disability (SLD) in basic reading and
reading fluency makes considerable advances academically during the spring semester. The student's special education
teacher thinks that several changes should be made to the student's Individualized Education Program (IEP) annual goals
to continue the student's academic progress. The school notifies the parents/guardians of their child's upcoming annual
Admission, Review, and Dismissal (ARD) committee meeting. The parents/guardians return the signed notice indicating
they consent to the ARD committee meeting and will be unable to attend but want to be made aware of the results of the
meeting. Which of the following actions should the special education teacher take first to inform the student's
parents/guardians of the meeting outcomes?

A. telling the parents/guardians that an additional ARD committee meeting will be held when they are able to
attend to finalize the student's updated IEP goals

B. providing the updated IEP to the parents/guardians and asking them if they have any questions or concerns
about the new or existing content

C. asking the parents/guardians how they would like their child's updated IEP goals progress monitored by the
special education teacher

D. inviting the parents/guardians to upcoming workshops in the community about the student's SLD and IEP goals
and recommending that they attend
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A special education teacher works with a fourth-grade student with a specific learning disability (SLD) in
mathematics calculation. The student worked on the following Individualized Education Program (IEP) goals during
the last IEP period.

1. By the next IEP, during written mathematics calculation activities, the student will represent a number up to
100,000 using expanded notation in eight out of ten opportunities.

2. By the next IEP, during written mathematics calculation activities, the student will add up to four two-digit
numbers correctly in eight out of ten opportunities.

3. By the next IEP, when working with numbers on a number line, the student will locate the position of a given
whole number and name the whole number that corresponds to a specific point on a number line in eight out of ten
opportunities.

4. By the next IEP, when working on pictorial representations of fractions using circles, squares, or other shapes,
the student will partition the shapes into equal parts with denominators of 2, 4, and 8 in eight out of ten
opportunities.

5. By the next IEP, when reviewing pictorial representations of fractions, the student will identify the equal partitions
representing fractions with denominators of 2, 4, and 8 in eight out of ten opportunities.

The special education teacher collects the following data on the student's progress.

State of Texas Assessments of Academic Readiness (STAAR) Results—Grade 3

Subject Area Score Result

Reading 1500 Meets Grade Level

Mathematics 825 Did Not Meet Grade Level
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22. The special education teacher can most effectively use the results of the student's scores on the State of Texas
Assessments of Academic Readiness (STAAR) exam to:

A. determine if IEP goals correspond with STAAR mathematical assessment targets.

B. provide a benchmark of the success of program modifications and supports used to address each IEP goal.

C. supplement progress monitoring data related to each IEP goal with information about state-required knowledge
and skills data.

D. track the student's progress toward meeting each IEP goal by the end of the school year.

Answer

Option C is correct because the purpose of the State of Texas Assessments of Academic Readiness (STAAR) test is
to determine a student's mastery of grade-level state curriculum standards in the core subjects (e.g., reading, writing,
mathematics, science, social studies). Although STAAR results do not directly measure progress toward
Individualized Education Program (IEP) goals, the results can be used alongside discrete progress monitoring data to
demonstrate the student's acquisition of knowledge and skills. Option A is incorrect because the STAAR test
measures progress toward state curriculum standards in the core subjects, including mathematics, and depending on
the needs of the student, these assessment areas may not directly align with the IEP goals. Given that the student's
STAAR test mathematics score is a single metric, the special education teacher could not use it to determine if the
IEP goals correspond with STAAR assessment targets. Option B is incorrect because the STAAR test is designed
to globally measure academic growth and readiness for the next grade, not to provide benchmark data about
progress toward individual IEP goals. Option D is incorrect because the STAAR test is not designed to track
progress toward IEP goals but to provide a global measure of a student's annual learning growth in the core subject
areas.

23. The special education teacher plans to share the data with the student's parents/guardians at an upcoming Admission,
Review, and Dismissal (ARD) committee meeting. The parents/guardians are emergent bilingual and understand
conversational English. Which of the following steps will best ensure that the parents/guardians have the opportunity to fully
participate in the ARD committee meeting?

A. providing the data to the parents/guardians in their home language and requesting a translator attend the
meeting to communicate with the parents/guardians

B. mailing the data to the parents/guardians ahead of the meeting so they have time to review it and to generate
questions for the ARD committee

C. collaborating with the English as a Second Language (ESL) specialist and asking them to lead the ARD
committee meeting

D. recording any questions the parents/guardians have at the end of the meeting and sharing them with a
translator to provide responses to the parents/guardians

Answer

Option A is correct because the parents/guardians have a right to access their child's progress monitoring data and
State of Texas Assessments of Academic Readiness (STAAR) results documents, and to have the ARD committee
meeting held in their preferred language. Option B is incorrect because even if the data are mailed ahead of the
ARD committee meeting, it is unlikely that the parents/guardians can fully access the information about their child if it
is not presented in their preferred language. Option C is incorrect because the English as a Second Language
(ESL) specialist may not speak the home language of the parents/guardians, and it would be inappropriate for the

Competency 003—(Assessment for Data-Driven Decision Making): Apply knowledge of the evaluation and assessment
process and of appropriate assessment strategies to inform instructional design and to support students.
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ESL specialist to lead the ARD committee meeting. Option D is incorrect because recording the questions of the
parents/guardians for a translator to respond to would not support parent/guardian participation in the ARD committee
meeting. This approach would minimize the participation of the parents/guardians and could lead to incorrect
information given that the translator, not the committee members, would be responding to their questions.

Use the information below to answer the two questions that follow.

A twelfth-grade student who will turn 18 during the school year receives special education services for an
intellectual disability (ID) eligibility. The student plans to participate in their annual Admission, Review, and
Dismissal (ARD) committee meeting. The meeting agenda is shown below.

Admission, Review, and Dismissal (ARD) Committee Meeting Agenda

I. Introductions

II. Purpose of ARD Committee

III. Statement of Confidentiality and Meeting Norms

IV. Review of Existing Evaluation Data (REED)

V. Determination of Eligibility

VI. Present Levels of Academic Achievement and Functional Performance (PLAAFP)

VII. Development of Accommodations

VIII. Determination of and Participation in Assessments

IX. Consideration of Least Restrictive Environment (LRE)

X. Determination of Services

XI. Reading of Assurances

XII. Signatures

Competency 001—(Legal and Ethical Guidelines): Apply knowledge of applicable state and federal laws and procedures
that pertain to special education services.

24. The ARD committee is at the part of the meeting in which they discuss the student's PLAAFP. Which of the following
actions would take place at this point in the meeting?

A. determining the student's special education eligibility and educational services category

B. evaluating the student's formal and informal assessment results

C. discussing the student's strengths and critical needs

D. identifying supports to be provided as a part of the student's Individualized Education Program (IEP)

Answer

Option C is correct because the present levels of academic achievement and functional performance (PLAAFP) is a
section of the Individualized Education Program (IEP) summarizing the student's current level of functioning both
academically and functionally. This section of the IEP would contain information about the student's current levels of
performance, learning strengths and needs, and a description of how disability affects the student's access to the
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general curriculum. Option A is incorrect because the Admission, Review, and Dismissal (ARD) committee would
not determine the student's special education eligibility and educational services category when discussing the
PLAAFP. The student's eligibility and educational services category would be determined during the Determination of
Eligibility section of the ARD meeting. Option B is incorrect because evaluating the student's formal and informal
assessment results would occur during the Review of Existing Evaluation Data (REED) section, not the PLAAFP
section of the ARD meeting. Option D is incorrect because identifying supports to be provided as part of the
student's IEP would be determined during the Determination of Services section, not the PLAAFP section of the ARD
committee meeting.

25. The student would like to attend all general education classes during their senior year. During which of the following
portions of the ARD committee meeting should the student discuss this with the ARD committee?

A. VII. Development of Accommodations

B. IX. Consideration of Least Restrictive Environment (LRE)

C. X. Determination of Services

D. XI. Reading of Assurances

Answer

Option B is correct because the Admission, Review, and Dismissal (ARD) committee members, including the
student, would discuss placement in the general education setting during the Consideration of Least Restrictive
Environment (LRE) section of the meeting. Option A is incorrect because during the Development of
Accommodations section of the ARD committee meeting, committee members would identify the accommodations
that are necessary to promote the student's access to learning. Option C is incorrect because during the
Determination of Services section of the ARD committee meeting, the committee members would determine which
special educational services, including related services, are necessary to support the student's educational needs.
Option D is incorrect because during the Reading of Assurances section of the ARD committee meeting, committee
members objectively review the student's Individualized Education Program (IEP) to assure that the student is
educated alongside peers without disabilities to the maximum extent appropriate.

Additional Selected-Response Questions

This section includes additional sample selected-response questions for you to review in preparation for the exam. The
correct answer is provided for each question below.

Domain I—Legal and Ethical Guidelines and Knowledge of Learners

Competency 001—(Legal and Ethical Guidelines): Apply knowledge of applicable state and federal laws and procedures
that pertain to special education services.

26. A Full and Individual Initial Evaluation (FIIE) has been conducted for a third-grade student referred for special education
services. The evaluation results show that the student is performing significantly below their grade-level peers in
mathematics problem solving. To indicate that the student qualifies for special education as a student with a specific
learning disability (SLD) in mathematics problem solving, the student's evaluation must also show that they:

A. demonstrate strengths in mathematics calculation.
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B. would benefit from small-group or one-on-one intensive instruction.

C. are not making significant progress after completing Tier 3 interventions.

D. have received Tier 2 interventions for a minimum of 20 weeks.

Answer

Option C is correct.

27. A new first-grade teacher asks the special education teacher why a new student in the class needs a Full and Individual
Initial Evaluation (FIIE) even though a doctor has provided a note indicating that the student has been diagnosed with
diabetes. Which of the following responses from the special education teacher best answers this question?

A. New students may not be identified for special education services without going through the Multi-Tiered
Systems of Support (MTSS) process.

B. Students with diabetes do not fall under a disability category covered by the Individuals with Disabilities
Education Act (IDEA).

C. Formal evaluations by law must determine whether the student has a need for special education and related
services.

D. Public schools do not have to consider evaluation data from professionals who are not associated with
educational institutions.

Answer

Option C is correct.

Competency 002—(Knowledge of Learners): Apply knowledge of understanding how to address each student's
developmental, communication, and learning needs.

28. A fourth-grade emergent bilingual student is eligible for special education services for a specific learning disability
(SLD). Although the student speaks English fluently, the student rarely speaks to teachers or to other students unless they
are spoken to first. The student completes all assignments and appears comfortable in their environment but engages with
others minimally. Concerned about this behavior, the general education teacher suggests to the special education teacher
that the student may need social skills instruction. Which of the following actions should the teacher take first in this
situation?

A. introducing the student to additional students in their grade and encouraging them to play together at recess
and sit together at lunch

B. working with the student on social and emotional learning (SEL) activities to promote their self-confidence and
their belief in their ability to succeed

C. meeting with the Admission, Review, and Dismissal (ARD) committee and requesting an additional
Individualized Education Program (IEP) goal promoting the student's social behavior

D. developing an observation and data collection plan to progress monitor the student's academic, social, and
emotional strengths and needs
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Answer

Option D is correct.

29. A special education teacher and a general education teacher work with a fourth-grade emergent bilingual student who
meets criteria for a specific learning disability (SLD) in reading comprehension. Which of the following approaches is most
effective for the teachers to use when working with this student on unfamiliar academic content?

A. introducing mnemonic devices to improve the student's memorization skills

B. allowing the student to dictate their responses to test questions

C. pre-teaching vocabulary that is needed for the lesson to the student

D. asking the student to listen carefully to class discussions and repeat what they heard

Answer

Option C is correct.

30. A special education teacher and a fifth-grade general education teacher create classroom rules with their students at
the beginning of the school year. The teachers want to develop classroom rules that are supportive of students with
different types of strengths and needs and from a range of cultural and linguistic backgrounds. Which of the following
approaches should the teachers take to meet this goal?

A. including all students' suggestions and ideas that are productive and accessible to all students in the class

B. conveying to students that rules will be consistently enforced to create a secure environment

C. deciding on a reward system that will promote students' cooperation with classroom rules

D. determining how many rules and how much structure should be encouraged in the classroom based on
feedback from students

Answer

Option A is correct.

31. A fifth-grade student who is eligible for special education services for a specific learning disability (SLD) in oral
expression is gifted in basic reading and reading comprehension. Which of the following instructional strategies should the
student's teachers take to support the student's needs most effectively?

A. designing instruction for the student that provides targeted intervention in oral expression needs as well as
accelerated reading activities

B. assigning the student advanced reading and writing assignments that they can complete independently outside
of school

C. allowing the student to write or type responses to reading comprehension questions instead of answering
verbally
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D. requesting strategies from the gifted and talented teacher to support the student's participation in grade-level
reading group circles

Answer

Option A is correct.

32. A seventh-grade student who is identified as twice exceptional receives gifted/talented services and special education
services for other health impairment (OHI): attention deficit hyperactivity disorder (ADHD). The student exhibits strong
critical-thinking and problem-solving skills during a science class experiment. The student is curious about every aspect of
the experiment, and the teacher notices that the student is able to concentrate completely during this activity, which
contrasts with the student's tendency to get distracted easily during other types of lessons. Which of the following actions
should the teacher take in the classroom to support the student?

A. changing the focus of the special education support from ADHD scaffolds to problem-solving enrichment

B. integrating the elements of experiments that the student enjoys and excels in into other academic tasks

C. allowing the student to spend additional time on science experiments and less time on other science activities

D. teaching the student how to transfer their interest in science experiments to other academic tasks, such as
writing essays

Answer

Option B is correct.

Domain II—Assessment and Program Planning

Competency 003—(Assessment for Data-Driven Decision Making): Apply knowledge of the evaluation and assessment
process and of appropriate assessment strategies to inform instructional design and to support students.

33. A special education teacher provides a small group of second-grade students with direct instruction in mathematics
calculation in accordance with the following Texas Essential Knowledge and Skills (TEKS) for Grade 2 Mathematics.

(7) Algebraic reasoning. The student applies mathematical process standards to identify and apply
number patterns within properties of numbers and operations in order to describe relationships. The
student is expected to:

(A) determine whether a number up to 40 is even or odd using pairings of objects to represent
the number; and

(B) use an understanding of place value to determine the number that is 10 or 100 more or less
than a given number up to 1,200.

After ten minutes of providing instruction, the teacher asks the students two questions requiring short responses on note
cards. After quickly reviewing the cards, the teacher returns to instruction. Which of the following types of assessment is the
teacher using in this situation?
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A. formal

B. summative

C. formative

D. alternate

Answer

Option C is correct.

34. A special education teacher shows an unfamiliar storybook to a prekindergarten child. The teacher asks the child to
point to the title of the book and to open the book to the first page of the story. After the teacher reads a few pages, the
teacher asks the child to point to the words, then to a specific word, and then to specific letters within a word. The teacher
can most effectively assess the child's understanding of which of the following components of emergent literacy through
these actions?

A. Print conventions can convey emotion in text.

B. Printed text carries meaning.

C. Readers can make inferences about text.

D. Text includes left-to-right and top-to-bottom directionality.

Answer

Option B is correct.

35. A special education teacher regularly analyzes the attempted spellings of emergent readers. In addition to providing
information about students' spelling development, the teacher's approach would best support the teacher in assessing
students':

A. use of word-identification strategies.

B. level of reading fluency.

C. ability to apply phonics skills.

D. knowledge of comprehension strategies.

Answer

Option C is correct.

Domain III—Curricular Knowledge and Instructional Practices

Competency 005—(Subject Matter Content and Specialized Instructional Strategies): Apply knowledge of implementing
curriculum through relevant and appropriate content and specialized instructional strategies to guide and support students'
learning and development.
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36. A sixth-grade mathematics general education and special education teacher are co-teaching a mathematics lesson in
accordance with the following Texas Essential Knowledge and Skills (TEKS) for Grade 6 Mathematics.

(3) Number and operations. The student applies mathematical process standards to represent addition,
subtraction, multiplication, and division while solving problems and justifying solutions. The student is
expected to:

(D) add, subtract, multiply, and divide integers fluently.

During instruction, a student with a specific learning disability (SLD) in mathematics calculation and problem
solving participates in the lesson and is able to correctly answer questions about the concepts. However, the
student does not demonstrate mastery during independent practice. The student completes the following work
sample.

2 + -3 = 1- -3 × -4 = 16 7 + -12 = -4

-6 + -7 = -12 8 × -6 = -46 -9 + -6 = -16

Based on this student's work sample from the most recent mixed problem independent practice, which of the following
approaches would best support the student in moving toward mastery of this standard from the TEKS?

A. additional mathematics fluency homework for practice

B. an adaptive mathematics facts fluency program

C. shortened mathematics fluency assignments

D. activities to support mathematics fluency in the use of operations

Answer

Option B is correct.

37. A transition-planning meeting was recently held for a ninth-grade student who receives special education services for
multiple disabilities (MD) eligibility, including an intellectual disability (ID), speech language impairment (SLI), and visual
impairment (VI). At the meeting, the student and their parents/guardians expressed concerns about the student's future. It
is the student's and their parents'/guardians' understanding that the student will need lifelong, ongoing support, and as a
result they were not sure how to answer questions during transition planning about the student's employment interests and
goals. To best support the student and their parents/guardians during the transition-planning process in understanding the
student's employment options, the special education teacher should take which of the following actions?

A. focusing on the more immediate education goals and objectives and independent-living skills that can be more
easily addressed on campus and leaving the employment goals for later in high school and/or during adult
transition services after high school graduation

B. recommending that the family look for volunteer options in the community (e.g., public library, animal shelter,
homeless shelter) for meaningful ways the student can engage in the community in a way that feels like
employment
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C. encouraging the student and the family to research workplaces in the community that they find interesting and
believe would be a good fit for the student and to contact those workplaces to learn about prerequisites for
employment

D. providing resources to the student and the family about the Texas Workforce Commission (TWC) for
employment-related transition services and talking with the student about various supported employment
models available in the community that may interest them

Answer

Option D is correct.

Competency 006—(Supporting Learning Using Effective Instruction): Apply knowledge of diverse strengths and needs of
students to plan appropriate, effective, meaningful, and challenging instruction.

38. A second-grade student with a specific learning disability (SLD) in basic reading demonstrates difficulty blending
sounds into words and with identification of consonant digraphs, short vowels, long vowels, and final sounds. The student
enjoys when the teacher conducts read-alouds. The student is able to retell stories accurately and can identify story
elements such as main characters, setting, conflict, and resolution. Based on this information, which of the following
accommodations would best support the student's comprehension of what they have read?

A. text-to-speech assistive technology with a hover speech option that reads digital text to the student

B. a graphic organizer to promote the student's understanding of literary elements

C. highlighter markers and sticky notes to identify key points and vocabulary in a story

D. a speech-generating device that plays prerecorded words or phrases when the student presses a
corresponding button or key with a picture of the word or phrase

Answer

Option A is correct.

39. A third-grade general education teacher and a special education teacher are planning a personal narrative unit for the
following week, in accordance with the following Texas Essential Knowledge and Skills (TEKS) for Grade 3 English
Language Arts and Reading (ELAR).

b. Knowledge and skills

(12) Composition: listening, speaking, reading, writing, and thinking using multiple texts—genres. The
student uses genre characteristics and craft to compose multiple texts that are meaningful. The student
is expected to:

(A) compose literary texts, including personal narratives and poetry, using genre characteristics
and craft.
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As a performance task, each student will write a one-page story about something that has happened in their life. One
student in the class has attention deficit hyperactivity disorder (ADHD) and has organizational support written in as an
accommodation into their Individualized Education Program (IEP). Which of the following strategies would best support the
student in completing the performance task?

A. teaching the student to make and use a "to do" checklist from the written directions

B. providing the student with a keyboard for typing

C. allowing the student to use scratch paper for note taking

D. creating an outline for the student to use when writing their first draft

Answer

Option A is correct.

40. A ninth-grade student who receives special education services for other health impairment (OHI): attention deficit
hyperactivity disorder (ADHD) and an emotional disturbance (ED) has difficulty engaging in classwork during English I
assignments and activities. The English I teacher usually presents an interactive lesson or activity at the beginning of class,
then gives students a written assignment to work on individually or in assigned pairs at their desks for the duration of class.
The student is often engaged during the interactive portion of class. During independent work time, the student frequently
begins talking to peers and teachers about topics unrelated to the assignment or singing and fidgeting with pencils and
other materials. The English I teacher and the special education teacher notice that the student is having difficulty
completing their work. The special education teacher recommends suggestions to support the student's development of
sustained engagement during assignments. Which of the following approaches would be most effective in supporting this
goal?

A. developing self-regulatory goals with the student and teaching the student to use reminders and checklists to
increase the duration of their on-task behaviors

B. providing the student with extra movement breaks outside of the English I classroom

C. assigning a classmate to work on all written English I assignments with the student

D. seating the student at the front of the classroom and encouraging them to request one-on-one support from
teachers during independent work time

Answer

Option A is correct.

Competency 007—(Supporting Social, Behavioral, and Emotional Growth): Apply knowledge of strategies to create effective
and safe learning environments, methods to promote students' positive behavior, and supports to develop and measure
behavioral interventions.

41. A special education teacher and a prekindergarten teacher co-teach a prekindergarten class. The teachers observe that
a child in the class receiving special education services with a Non-Categorical Early Childhood (NCEC) eligibility enjoys
school but has difficulty following classroom expectations and schedules. The child arrives each day and immediately runs
toward whichever area of the classroom attracts their interest, and continues running throughout the classroom for ten to
fifteen minutes, stopping briefly in various areas before settling in to an activity. Which of the following actions should the
teachers take first to support the student's integration to the classroom each day?
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A. meeting with the child's parents/guardians to discuss their behavior expectations at home and adding these
contributions to classroom expectations

B. providing the child with an individualized behavior checklist on their cubby to remind them of their behavior
goals

C. creating a reward system to implement when the child follows the classroom rules the teachers have created

D. individualizing the child's arrival routine to include supported exploration of the classroom with a teacher, and
practicing whole-class routines with the child after their initial exploration

Answer

Option D is correct.

42. A sixth-grade student receives special education services for an emotional disturbance (ED) eligibility after having been
diagnosed with an anxiety disorder by a physician. The student has grade-level mathematics problem-solving and number-
operations skills. The student's anxiety most frequently occurs when the student perceives uncertainty such as during
transitions from one activity to another and when working in collaborative groups to complete multistep performance tasks
that do not have one correct answer. The student is working toward the following Individualized Education Program (IEP)
goal.

By the next annual IEP, in a collaborative skills practice situation, the student will use coping strategies to remain
calm during challenging learning activities in 4 out of 5 opportunities.

The special education teacher who co-teaches the student's mathematics class uses visual cues to help the student
prepare for new activities with lessened anxiety and provides the student with an agenda for the class period. In one class,
the teacher divides the class into small groups and assigns each group a problem-solving performance task to complete.
Given the information about the student, which of the following scaffolds would best support the student in successfully
interacting socially and completing the task with the group and meeting the IEP goal?

A. breaking the performance task into steps and providing a rubric for performance task expectations

B. giving the group extended time to complete the performance task

C. allowing the student to choose individual responsibilities within the group first

D. pairing the student with a partner instead of assigning them to a larger group to complete the assignment

Answer

Option A is correct.

43. A special education teacher works with a twelfth-grade student who receives special education services for an
emotional disturbance (ED). A functional behavioral assessment (FBA) concluded the following information about the
student.

1. The student initiates disruptive social interactions when the teacher is giving another student attention.

2. The student initiates varying disruptive behaviors to postpone or avoid disliked tasks.
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As a result of the conclusions, the student has a behavioral intervention plan (BIP) as part of their Individualized Education
Program (IEP). As part of the BIP, the special education teacher works with the student, providing explicit instruction to
replace disruptive behaviors with effective approaches to gain the teacher's attention and begin challenging tasks. Which of
the following methods should be used to monitor the effectiveness of the behavioral interventions?

A. asking the student to self-report when and how the behavioral interventions are being used in each of their
classes

B. interviewing the student's teachers about how they have observed the student behaving during class using a
targeted behavior questionnaire

C. providing the student's teachers with an anecdotal recording form to complete and instructing them in how to
use it with the student each week

D. assigning a paraprofessional to make periodic observations of the student and note uses of and responses to
behavioral interventions

Answer

Option C is correct.

Domain IV—Professional Collaboration, Learning, and Responsibilities

Competency 008—(Consultation and Collaboration): Apply knowledge of strategies, approaches, and techniques for
effective consultation and collaboration with students, parents/guardians, school personnel, and other professionals to
support students' development and learning.

44. A special education teacher and related service specialists apply a multidisciplinary approach when working with an
eleventh-grade student with autism spectrum disorder (ASD). The student attends general education classes and receives
services from the special education teacher, a speech language pathologist (SLP), and the licensed specialist in school
psychology (LSSP). A multidisciplinary approach is beneficial in this situation because it allows the special education
teacher and the related service specialists to:

A. deliver assessments and instruction to the student independent of other services to ensure efficient delivery.

B. integrate the expertise of all team members so more comprehensive assessment and intervention services
may be provided to the student.

C. share results of interventions and assessments they have conducted with the student while each continuing
their own individual programs with the student.

D. conduct assessments simultaneously and develop intervention programs for the student's parents/guardians to
implement at home.

Answer

Option B is correct.

Competency 009—(Professional Learning and Responsibilities): Apply knowledge of the professional roles and
responsibilities of the early childhood–grade 12 special education teacher.
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45. A special education teacher is working with a first-grade student with an orthopedic impairment (OI) that affects fine-
and gross-motor skills. Which of the following statements best describes the roles of teachers and service providers who
work with the student?

A. The special education teacher should advise the general education teacher and other service providers on how
to provide effective instruction for the student.

B. The teachers and service providers should collaborate to provide common accommodations across settings to
support the student's learning, such as wide classroom aisles, pencil grips, and reduced writing tasks.

C. The special education teacher should write lesson plans and Individualized Education Program (IEP) goals for
the general education teacher and service providers to use with the student.

D. Each teacher and service provider should write goals to be used exclusively in their therapeutic setting.

Answer

Option B is correct.

46. A sixth-grade student who is eligible for special education services for a visual impairment (VI) with a visual processing
disorder has failed the last two unit tests in science class. The special education teacher has provided opportunities for
reteaching concepts, copies of study guides, and test-taking strategies. The student also has testing accommodations
written into their Individualized Education Program (IEP) that include oral accommodations and extended time. After
noticing that the student has become withdrawn, sitting at the back of the classroom with their head down during lectures,
the special education teacher engages the student in the following conversation.

Teacher: I notice that you haven't been participating in class discussions lately.

Student: Yeah, it doesn't seem to matter if I pay attention. I can't seem to pass a test.

Teacher: That must be very frustrating.

Student: It is! When I review with you, I feel like I know all the material, but every time I take the multiple-choice
test, I feel like the correct answer isn't there.

Teacher: I agree that you know the concepts during our study sessions.

Which of the following steps taken by the special education teacher would be most effective in improving the testing
outcome for the student?

A. asking the general education teacher to call on the student during the lecture to increase engagement time

B. enrolling the student in a study skills class to learn additional test-taking strategies

C. referring the student to the counselor to develop stress management techniques

D. collaborating with the general education teacher and teacher of students with visual impairments (TVI) to
develop alternative forms of assessment such as oral response or presentations

Answer

Option D is correct.
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47. A ninth-grade special education teacher has participated in a Teacher Goal-Setting and Professional Development
(GSPD) process throughout the school year. As a part of the process, the teacher gathers data to meet with their mentor in
an end-of-year conference to reflect on progress, celebrate success, note lessons learned, and look toward the subsequent
year's goals for development. The teacher's goal and their method of monitoring their progress are shown below.

Goal: Develop and execute lessons that employ a gradual release of responsibility model for learning.

Monitoring: Identified lessons/units that meet goal, tracked implementation, and asked for student reflections.

In preparation for the meeting, the teacher notices a discrepancy between the students' reflections on the lessons and the
teacher's journal tracking of their implementation strategies. Which of the following actions should the teacher take to
reconcile the differences?

A. researching alternative monitoring tools to use in the subsequent year that better gather data

B. meeting with the general education teacher to confirm the lessons developed to meet the goal include
strategies for gradual release

C. analyzing the tracking journal to identify lessons in which the gradual release model was not followed

D. cross-referencing the implementation strategies used with the student reflections to look for patterns

Answer

Option D is correct.

48. A special education teacher provides services to a tenth-grade student receiving special education services. The
special education teacher is preparing for the student's annual Admission, Review, and Dismissal (ARD) committee
meeting. The teacher reviews the student's documentation and observes that the student has not yet attended an ARD
committee meeting. Which of the following actions should the special education teacher take next?

A. meeting with the student's general education teachers and school counselor to discuss the student's potential
involvement at the upcoming ARD committee meeting and asking them for suggestions for a successful
meeting

B. asking the student if they would like to attend their next ARD committee meeting and letting them know when it
will be held

C. requesting consent from the parents/guardians for the student to attend the ARD committee meeting

D. talking with the student and their parents/guardians about the importance of the student being at the ARD
committee meeting and practicing with them what to expect at the meeting and how to participate

Answer

Option D is correct.

Clustered Questions

Use the information below to answer the two questions that follow.
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A five-year-old kindergarten student who has recently moved to the school district attends a general education
class. The class is co-taught by a general education teacher and a special education teacher. The student
demonstrates difficulty participating effectively and transitioning between academic and social activities in the
classroom. The teachers have engaged the student in Tier 1 and Tier 2 interventions such as small-group
instruction to support the student in the classroom during the weeks the student has been present. The special
education teacher collects data on the student at various times during the day. An excerpt of data the special
education teacher has collected is shown in the antecedent-behavior-consequence (A-B-C) chart below.

Date and Time/
Activity Antecedent Behavior Consequence

September 10, 8:50
a.m.
Learning Centers

The student was working on a
mathematics learning center
activity. After five minutes, the
teacher asked students to
clean up and transition to the
group reading activity on the
rug.

The student continued to
participate in the mathematics
learning center activity after
the rest of the class had
finished learning centers and
gathered for the reading
activity.

The student ignored the
teacher's request and
continued the mathematics
activity. A paraprofessional sat
at the learning center with the
student while the classroom
teacher began the reading
activity.

September 12, 1:15
p.m.
Small-Group
Science Activity

The group observed a
classroom terrarium using
magnifying glasses, pencils,
and their science journals. A
classmate requested to
borrow the student's
magnifying glass.

The student yelled, "No, this
is mine!" and pushed the
classmate's journal onto the
floor.

The classroom teacher
requested that the student
apologize to the classmate
and pick up the journal and
pencil from the floor. The
student refused and sat in a
chair in the reading corner of
the classroom.

September 14, 8:50
a.m.
Learning Centers

The student worked in a
mathematics learning center.
The teacher provided
students with reminders to
clean up and come to the rug
for reading.

The student refused to
engage, yelling, "I am only
doing this activity! Not
reading! No, no, no!"

The paraprofessional asked
the student to take a walk in
the hallway. The student
refused. The classroom
teacher called the school
counselor to talk to the
student.

September 17,
10:30 a.m.
Social Skill Group

The student participated in a
small group with the special
education teacher playing
with blocks and plastic
people. The teacher asked
the students to share the
blocks to build a town
together.

The student built their own
structure with blocks and
animals and said, "I don't
want to be part of that group. I
want my own little town."

The teacher continued to
encourage the students in the
group to build a town together
and modeled asking other
students for a block and
offering blocks to others.

Competency 001—(Legal and Ethical Guidelines): Apply knowledge of applicable state and federal laws and procedures
that pertain to special education services.

49. The student's parents/guardians have told the special education teacher they believe their child has unidentified
learning needs. Which of the following actions best describes the special education teacher's first responsibility according
to the federal mandate for Child Find in this situation?
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A. holding an Admission, Review, and Dismissal (ARD) committee meeting at a time and place that is available to
all committee members

B. providing the student's parents/guardians with Prior Written Notice for evaluation

C. giving the student's parents/guardians the Parent's Guide to the Admission, Review, and Dismissal (ARD)
Process

D. referring the student for a Full and Individual Initial Evaluation (FIIE) and providing the student's
parents/guardians with information about special education services on campus

Answer

Option D is correct.

Competency 008—(Consultation and Collaboration): Apply knowledge of strategies, approaches, and techniques for
effective consultation and collaboration with students, parents/guardians, school personnel, and other professionals to
support students' development and learning.

50. The special education teacher, the general education teacher, and the paraprofessional meet to discuss how best to
support the student in the classroom. Which of the following approaches would be most effective for the special education
teacher to take in this situation?

A. recommending that the paraprofessional work with the student in the mathematics learning center each
morning

B. practicing various positive behavioral intervention strategies with the paraprofessional to implement with the
student during transition activities

C. suggesting that the paraprofessional work on instructional activities with the student's peers while the special
education teacher focuses on the student

D. asking the paraprofessional to talk with the student about the importance of listening to the teacher and
cooperating in the classroom

Answer

Option B is correct.
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Preparation Manual

Section 5: Sample Constructed-Response Question
Special Education Specialist EC–12 (186)

General Directions

This question requires you to demonstrate your knowledge of the subject area by providing an in-depth written response.
Read the question carefully before you begin to write your response to ensure that you address all components. Think
about how you will organize what you plan to write.

The final version of your response should conform to the conventions of standard English. Your written response should be
your original work, written in your own words, and not copied or paraphrased from some other work. You may, however,
use citations when appropriate.

Exhibits for the constructed-response question will be presented in a tabbed format on the computer-administered test. You
will have the ability to move between exhibits by clicking on the tab labels at the top of the screen.

An on-screen answer box will be provided on the computer-administered test. The answer box includes a white response
area for typing your response, as well as tools along the top of the box for editing your response. A word counter that
counts the number of words entered for the response is also provided in the lower left corner of the box. Note that the size,
shape, and placement of the answer box will depend on the content of the assignment.

Sample Assignment

Use the information in the exhibits to complete the assignment that follows.

Analyze the information provided in the exhibits and, citing specific evidence from the exhibits, write a response of
approximately 400–600 words in which you:

identify one area of strength and one area of need for the student based on a review of the formal and
informal assessment data provided;

use the student's identified strength to describe one proposed additional accommodation, instructional
strategy, or approach that would promote the student's access to the given assignment;

explain why this additional accommodation, instructional strategy, or approach would be effective; and

describe how you could best monitor and evaluate the student's progress with the given assignment using the
accommodation, instructional strategy, or approach you recommend.

Exhibit 1: Student Profile
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Mariana is a fifth-grade student who is ten years old. Considering Mariana's current annual Individualized
Education Program (IEP) goals, her special education teacher and fifth-grade general education teacher meet to
plan and differentiate a given assignment and discuss a method for collecting progress monitoring data for her.

BACKGROUND INFORMATION AND PRESENT LEVELS OF ACADEMIC ACHIEVEMENT AND
FUNCTIONAL PERFORMANCE (PLAAFP)

Born full-term with no reports of maternal complications.

Auditory and visual acuity are within normal limits.

Sensorimotor, developmental, and speech-language milestones achieved within typical
developmental time frames.

Determined to be eligible for special education services for a specific learning disability
(SLD) in reading comprehension and written expression at age eight in third grade as
accepted by the Admission, Review, and Dismissal (ARD) committee as a result of a
completed Full and Individual Initial Evaluation (FIIE).

PRESENTING CONCERNS:

Mariana's parents/guardians would like her to become more independent and are
concerned about her reading and writing development.

Mariana continues to work on reading comprehension skills, including identifying main
events, making predictions, sequencing events, and distinguishing between cause and
effect.

Mariana continues to work on writing composition skills, including planning a first draft,
organizing writing with structure, developing an idea with specific and relevant details,
and revising drafts.

Mariana acquired the following reading comprehension skills given special education
services and continues to demonstrate mastery of these skills: creating mental images
during reading to deepen understanding, generating questions about text, monitoring
comprehension, and making adjustments such as re-reading and asking questions
when necessary.

Mariana acquired the following written expression skills given special education
services and continues to demonstrate mastery of these skills: planning a first draft by
generating ideas through drawing and brainstorming, dictating personal narratives,
dictating and composing correspondence such as letters.

Mariana's State of Texas Assessments of Academic Readiness (STAAR) scores from
fourth grade were within the Did Not Meet Grade Level range for Reading and Meets
Grade Level for Mathematics.

EDUCATION HISTORY:

After participating in Tier 2 and Tier 3 interventions, Mariana was referred for a special
education evaluation for a suspected specific learning disability (SLD) in reading
comprehension and written expression at the end of second grade.

76



The ARD committee determined that Mariana had a specific learning disability (SLD) in
reading comprehension and written expression when she was in the third grade.

An ARD committee determined the least restrictive environment (LRE) for Mariana is to
be enrolled in a general education fifth-grade class and receive inclusion support from
the special education teacher. In addition, the special education teacher consults with
the general education teacher two times per week to differentiate, accommodate, and
modify upcoming assignments and assessments for Mariana.

Within the general education classroom, Mariana requires accommodated assignments
and activities and differentiated instruction to support her learning and access to grade-
level learning standards.

Mariana appreciates classroom routines and structure. Mariana enjoys socializing with
peers during lunch and recess, singing in the school chorus, and participating in sports
and games in physical education class. Mariana reports that her favorite class is
science, and she is interested in working with animals when she is an adult. Mariana
demonstrates strengths in listening to and following one- and two-step directions,
expressing her ideas verbally to both teachers and peers, and correctly solving one-
step math problems with the use of manipulatives.

Exhibit 2: IEP Goals and Progress

INDIVIDUALIZED EDUCATION PROGRAM (IEP) PROGRESS:
The following data describe Mariana's measurable annual IEP goals in reading comprehension and writing

composition and her progress toward these goals.

Reading Comprehension Goals Baseline
Midyear
Progress

Current
Level

By the next annual IEP, when given appropriately leveled reading material
and the opportunity to read aloud, Mariana will identify the main events of
the story with 80% accuracy in 4 out of 5 consecutive trials.

30% 40% 50%

By the next annual IEP, when given appropriately leveled literary texts,
Mariana will make predictions with 80% accuracy in 4 out of 5 consecutive
trials.

40% 50% 60%

By the next annual IEP, when given appropriately leveled literary texts,
Mariana will identify the sequence of events with 80% accuracy in 4 out of 5
consecutive trials.

40% 50% 60%

By the next annual IEP, when given appropriately leveled literary texts,
Mariana will distinguish between cause and effect with 80% accuracy in 4
out of 5 consecutive trials.

40% 50% 60%

Written Expression Goals Baseline Midyear
Progress

Current
Level

By the next annual IEP, Mariana will write a paragraph with a main idea and
three supporting details when given a graphic organizer with 80% accuracy
in 4 out of 5 opportunities.

1/5 2/5 3/5
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By the next annual IEP, when given graphic organizers and/or sentence
stems Mariana will write a narrative with a beginning, middle, and end with
80% accuracy in 4 out of 5 opportunities.

1/5 2/5 3/5

By the next annual IEP, when given sentence models, Mariana will use
transition words (e.g., first, next, then) when writing narratives to sequence
events logically with 80% accuracy in 4 out of 5 opportunities.

1/5 2/5 3/5

By the next annual IEP, Mariana will use descriptive words when given
content-specific vocabulary banks with 80% accuracy in 4 out of 5
opportunities to produce more detailed writing.

1/5 1/5 2/5

INSTRUCTIONAL ACCOMMODATIONS:

Audiobooks

Graphic organizer provided during reading and writing tasks

Additional time to complete classwork and assessments

Exhibit 3: Student Assessment Results

Wechsler Intelligence Scale for Children®–Fifth Edition
(WISC®–V)

Mean = 100; Standard Deviation = 15

Composite Composite Score Percentile Rank Qualitative Description

Verbal Comprehension (VCI) 85 16 Average

Visual Spatial (VSI) 90 25 Average

Fluid Reasoning (FRI) 90 25 Average

Working Memory (WMI) 85 16 Average

Processing Speed (PSI) 85 16 Average

Full Scale IQ (FSIQ) 87 19 Average

Wechsler Individual Achievement Test®, Fourth Edition (WIAT®-4)
Mean = 100; Standard Deviation = 15

Composites Standard Score Percentile Rank Descriptive Category

Reading 62 1 Extremely Low

Written Expression 60 0.4 Extremely Low

Mathematics 88 21 Average

Oral Language 90 25 Average

Basic Reading 80 9 Below Average
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Fifth-Grade Reading Comprehension Inventory
Key: 1 = Does Not Demonstrate, 2 = Demonstrates Partially, 3 = Demonstrates Consistently

Fall Score Winter Score

Identifies the main idea/theme of a passage 1 1

Uses details to summarize texts 2 2

Retells the sequence of events 1 2

Compares characters or events from the same text 2 2

Compares multiple perspectives on the same event/idea 1 1

Identifies a narrator's point of view 1 1

Teacher Comments:
Mariana is an enthusiastic learner who is making academic progress in all areas but requires support in reading
comprehension and writing. The inventory above was developed in collaboration with the special education teacher
and administered each week to monitor Mariana's acquisition of targeted reading comprehension skills. Given that
Mariana has yet to develop many of the skills required to effectively make progress toward grade-level learning
standards, the inventory was created based on her current abilities.

Exhibit 4: Learning Objective, Success Criteria, and Student Assignment

The general education teacher and the special education teacher meet to effectively differentiate a classroom
learning experience to develop and deepen Mariana's comprehension of literary texts. The teachers will plan for
instructional approaches for Mariana in accordance with the following standards from the Texas Essential
Knowledge and Skills (TEKS) for Grade 5 English Language Arts and Reading (ELAR).

§110.7. Texas Essential Knowledge and Skills (TEKS) for Grade 5 English Language Arts and Reading
(b) Knowledge and skills
(7) Response skills: listening, speaking, reading, writing, and thinking using multiple texts. The student responds to
an increasingly challenging variety of sources that are read, heard, or viewed. The student is expected to:

(D) retell, paraphrase, or summarize texts in ways that maintain meaning and logical order.

Daily Learning Objective:
Students will retell narratives including characters, setting, plot, conflict, and resolution.

Success Criteria:
For my written retell activity, I will:

1. finish the book I have been reading.

2. include at least two characters and two details from the story and describe how the problem is resolved.

Assignment:

1. After listening to a story read aloud, we will retell the story we heard together as a whole class on the board,
including characters, setting, plot, conflict, and resolution.

2. After the whole-group activity, you will take out the book you have been reading this week.

3. You will then complete your own literary elements graphic organizer based on the book you have been
reading. You can use the graphic organizer we completed as a whole group as a model for your graphic
organizer.
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4. Finally, you will use your graphic organizer to summarize the book you read in your reading journal, including
literary elements of characters, setting, plot, conflict, and resolution.

Exhibit 5: Student Work Sample

The work sample below was completed by Mariana in response to the daily learning objective, success criteria,
and assignment.

Mariana's Written Story Retell:

I read Charlotte's Web. E.B. White is the author. There are a lot of characters
in this book. Wilbur, Templeton, Charlotte, Fern, and Farmer Zuckerman. I have
seen this movie. Wilbur lived with Fern in the beginning of the story. Fern saved
Wilbur. She really loved Wilbur. Wilbur got too big. He had to move to a new
farm. Wilbur made friends at the new farm. One of his friends was Charlotte.
Charlotte was a spider. She was nice.

Sample Responses and Rationales

Score Point 4

Mariana, a ten-year-old fifth grader, has been identified as a student with a specific learning disability (SLD) in reading
comprehension and written expression. Based on her present level of performance she will need additional
accommodations to access the given written assignment in this prompt.

According to her teacher, Mariana's strengths lie in her preference for routine and structure and her ability to visualize and
create mental pictures during reading to increase understanding. She is able to generate ideas by drawing and can dictate
personal messages. These are cognitive strengths that are linked to academic skills. Mariana continues to demonstrate a
weakness in written expression, as indicated by a standard score 60 on the WIAT and as observed in the student work
sample. In her writing, she is able to discern facts, but not in an organized or coherent manner.

The given assignment requires students to respond to sources that are read, heard, or viewed by summarizing the text in a
meaningful way. A current instructional accommodation (Exhibit #2) is a graphic organizer provided during reading and
writing tasks. Graphic organizers are an especially helpful tool for teaching written expression. To build upon Mariana's
strength as a visual learner, she can be taught by the special education teacher to create and use a specific graphic
organizer called a story map. A story map helps students to monitor their understanding of materials by reflecting upon
specific questions while reading in order to organize a written response. She will use her story map to summarize the
assignment by drawing the characters and setting. The teacher will guide her by reminding her to picture the characters,
where they were, what they were doing, and what happened and why, as she remembers it happening in the book. Next,
the teacher would encourage her to draw at least three events involving the characters. Then they would talk about which
of her pictures happened first and she could number them in order, representing the sequence of events. This strategy will
help Mariana to see how the events in a story build upon each other to reach the final outcome. She can then dictate a
description of the event under each drawing, using a speech-to-text program, helping her to see the connection between
"telling" and writing.
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Mariana's teacher noted that creating mental images during reading to deepen meaning was one of Mariana's strengths. 
The strategy of using story maps would be helpful to Mariana because they provide a visual of key information from texts. 
As indicated in Exhibit #1, giving Mariana the option to draw and dictate the description rather than writing builds upon her 
mastery of dictating narratives and generating ideas through brainstorming.

One possible way to monitor the success of story mapping and decide if it is a viable strategy for her is to present Mariana 
with a set of sequence cards that tell a story and have her put them in order and record her story using the speech-to-text 
program. In reviewing her dictated descriptions together Mariana and her teacher can determine if she knows what the 
story was about by asking who is in the story, what happens, when and where it happens, how does it end. If she is 
successful in generalizing this skill to sequence cards, she should be able to meet her current IEP goals by using the same 
technique. This may initially require the explicit instruction and the cuing of connector words such as first, then, afterwards, 
and finally.

Rationale for the Score of 4

This "4" response reflects a thorough understanding of the relevant content knowledge and skills. The response fully 
addresses all parts of the assignment and demonstrates an accurate, highly effective application of the relevant content 
knowledge and skills. The response provides strong, relevant evidence; specific examples; and well-reasoned 
explanations.

Completion: Each of the four tasks presented in the assignment is completely answered and in the order presented in the 
prompt. The response identifies areas of strength and need that are supported by evidence from the Student Profile, the 
Student Assessment Results, and the Student Work Sample. The response fully describes an additional accommodation 
that would promote the student's access to the given assignment and builds on the student's identified strengths. The 
response provides a strong, evidence-based rationale for why this additional accommodation would be effective. This 
response fully describes how to best monitor the student's progress with the given assignment using the accommodation 
recommended.

Application of Content: The "4" response provides accurate, current application of professional knowledge. The first 
paragraph demonstrates a strong understanding of the task by specifically focusing on the need for an additional 
accommodation to help Mariana access the given assignment. The candidate uses appropriate data to accurately identify 
Mariana's strengths, which provides a foundation for the description of an additional accommodation that builds on these 
strengths. Mariana's need is also accurately identified and supported with specific evidence. Story mapping is fully 
described using specific examples and includes the teacher's role, which demonstrates highly effective pedagogy. The 
effectiveness of story mapping is well reasoned and supported. The response includes curriculum-based formative 
assessment to monitor progress and an understanding of the importance of meeting IEP goals.

Support: The ideas in this response are well supported by specific evidence; examples and explanations are reasoned 
using the most relevant exhibits. The accommodation, explanation of effectiveness, and monitoring have strong, specific 
examples. Story mapping is clearly presented with specific details for each step. The rationale for the effectiveness of this 
accommodation reflects sound reasoning, use of evidence, and professional knowledge.
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Score Point 3

According to the evidence, Mariana has been struggling academically with reading and writing since second grade. She 
has become more dependent on others to help her with reading and writing. Since receiving special education services, 
she is continuing to learn how to generalize and reread and ask questions when necessary. Mariana's strength lies in her
ability to articulate thoughts and questions when reading and dictating. These are strengths that need continued
reinforcement as the academic workload requiring these skills becomes more apparent across the curriculum. A need for 
Mariana is to develop her writing skills to include varied sentence structures and more information because this will add to 
her arsenal of writing techniques as she approaches middle school and high school. It is also a goal on her IEP, and her
parents recognize this is a need that should be addressed.

There are many accommodations, strategies, and approaches that could help Mariana. For instance, one approach is that 
we could use is explicit instruction, which breaks down learning into smaller steps by practicing I do, We do, You do. In 
addition, a graphic organizer is a strategy that is always helpful in encouraging students to put thoughts together. For 
writing, sentence starters are a tried-and-true strategy. Another appropriate instructional strategy that I would use to 
promote Mariana's access to the assignment would be the accommodation of assistive technology. There are many 
programs in assistive technology that offer student's the opportunity to use text-to-speech or speech-to-text capabilities to 
help them see their own storytelling in writing. This strategy will give Mariana a way to tell her own stories. The activity can 
be expanded and connected to the student assignment by having her pretend Wilbur is her pet. This would help Mariana
make a connection between reading and writing and her own life. In education, research shows that making real-life 
connections is very meaningful for students and helps them to achieve.

Mariana is a fifth grader so she would be able to access the assistive technology on her own after she has been instructed 
on how to use the software. Fifth graders are usually quite tech savvy and love being able to showcase this skill.

I would observe how often she begins to use the software without my direct instruction. I would review with Mariana how, by 
comparing her written story retell to when she uses speech to text to relate her story, it has improved. Together we can look 
at how her sentences got longer and words she used to make it more interesting. If she is unable to articulate the 
differences in her writing, I will help direct her and encourage her to do so. I am hopeful that by using speech to text, 
Mariana will realize that writing is really a form of spoken expression.

Rationale for the Score of 3

This "3" response reflects a general understanding of the relevant content knowledge and skills. The response addresses
most of the assignment and demonstrates a generally accurate, effective application of the relevant content knowledge and 
skills. The response provides sufficient evidence, some examples, and generally sound explanations.

Completion: Notice that most parts of the four tasks presented in the assignment are addressed. The response identifies 
an area of strength and an area of need for the student. Instead of one well-described additional accommodation, 
instructional strategy, or approach, this response offers several without description. Ultimately this candidate does suggest
assistive technology with some description and does tie this accommodation to the given assignment. The accommodation
builds on Mariana's strength, but the reader is left to make that connection rather than it being explicitly stated. Although the 
rationale for why assistive technology would be effective makes sense, it is not supported by information from the exhibits 
as we saw in the "4" response. Monitoring of student progress is addressed but lacks the detail and description seen in a 
"4" response.  This response differs from the score point "4" response, which clearly addresses all parts of the prompt, 
shows highly effective application of relevant knowledge and skills, and is specific in its support and details. 
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Application of Content: The "3" response provides generally accurate and effective application of professional
knowledge. The identification of one area of strength and one area of need for Mariana is appropriate given the review of
the data; however, the data is not specifically cited from the exhibits as they are in the "4" response. There are several
additional accommodations, instructional strategies, and approaches suggested that have potential merit given the
description of this student, but most do not specifically build on her identified strength. Effectiveness is addressed for the
use of assistive technology and this accommodation might build on her identified strength, but it contains an assertion that
is unsupported by evidence (fifth graders "love being able to showcase this skill").  The response does recognize the
importance of students making real-life connections, which is accurate and appropriate. Generally accurate professional
knowledge is demonstrated in the brief description of monitoring. Observation and comparison of Mariana's writing before
and after the introduction of assistive technology is appropriate but lacks the detail seen in the "4" response. Unlike the "3"
response, the application of professional content knowledge in the "4" response is highly effective and demonstrates a
strong understanding of Mariana's needs and how to support the student.

Support: The ideas in this response are supported with some evidence and examples, and the explanations are generally
sound. Mariana's strength and need clearly come from the exhibits but lack specific support. Several
strategies/approaches/accommodations are proposed but lack the detailed description you see in the "4" response. This
response uses the evidence from the exhibits in a general way to support claims, without citing specific details. A "4"
response uses specific details from the prompt to support ideas and explanations of effectiveness are well reasoned given
the exhibits.

Score Point 2

After reviewing the formal and informal assessment data provided in the exhibits, I see that Mariana, a 10-year-old fifth
grader, has many areas of strength. For instance, according to the exhibits, with special education services, Mariana is
demonstrating mastery of being able to create mental pictures, ask questions, monitor her own understanding, and knows
how to ask questions when necessary. Not only that, but she can brainstorm and dictate through drawing and speaking.
This is supported by her IEP progress report, where she continues to show slow but steady growth in reading
comprehension and written expression. Go Mariana!

In addition in the exhibits, we see that the accommodations for Mariana are audiobooks, a graphic organizer to be used
during reading and writing tasks, and additional time to complete her work and assessments. I believe these to be totally
appropriate and should continue for the given assignment as they seem to have been successful. I also see that according
to the Fifth Grade Reading Inventory, Mariana's teacher reports that she is an enthusiastic learner who is making academic
progress in all areas with support. I definitely would not add any additional strategy or approach because Mariana might
find it confusing to have something else on her plate. Mariana appreciates classroom routines and structure. We don't want
to discourage her so keeping everything exactly as she is used to would be better. Her steady academic progress, although
slow, has been satisfactory. Many children with specific learning disabilities start out just needing more time and then show
a sudden spurt of growth. I think this may be the case for Mariana. That is why I am making this recommendation. I do so
believe in the Eureka moment!

As I said before, the teacher's use of the accommodations of additional time, the graphic organizer and audiobooks will
continue to be effective in helping Mariana access the assignment which was about Charlotte's Web. Clearly in the student
work sample, Mariana was able to fulfill the success criteria, which included finishing the book, identifying at least two
characters, and using the graphic organizer. As she grows and matures, she will be able to expand on these ideas. If we
give her time to grow, she will get there. In the meantime I would assure Mariana's parents and other teachers that she is
progressing even if it appears to be slow.
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Of course I do want to make sure that Mariana is continuing to progress, even if it's slowly, so I will track her progress with
the given assignment using the accommodation, strategy or approach that has been recommended. All good teachers
know the importance of monitoring and evaluating progress and do it continually. One criteria to use is to look at her IEP
and see if she has met the goals.

Rationale for the Score of 2

The "2" response reflects a limited understanding of the relevant content knowledge and skills. The response partially
addresses some of the parts of the assignment and demonstrates a limited application of the relevant content knowledge
and skills. The response provides limited evidence and examples or explanations, when provided, are only partially
appropriate.

Completion: The response does not fully respond to all of the tasks in the assignment. The response does cite Mariana's
strengths but fails to identify a need. The response recognizes that the prompt asks for an additional accommodation,
instructional strategy, or approach but demonstrates limited professional knowledge in understanding how to capitalize on
Mariana's strengths to describe an appropriate strategy. In addition, the statement that her academic progress has been
adequate is inaccurate. The explanation of effectiveness is prompt dependent and based on a misinterpretation of the
evidence. Although the candidate recognizes the importance of monitoring and meeting IEP goals, there is no description
of how this should happen. The "2" response differs from the "3" response in that the task is not fully addressed. The "3"
response addresses most parts of the assignment with generally accurate relevant knowledge and skills and support, and
the "4" responds fully to each part of the assignment with specificity and strong professional knowledge.

Application of Content: This response demonstrates a partially accurate, limited application of the relevant content
knowledge and skills. The strengths listed in the first paragraph are accurate, but the candidate does not recognize a need.
The candidate fails to offer an additional accommodation, instructional strategy, or approach and instead inaccurately and
inappropriately uses the evidence to support the idea that teacher should keep doing what they are doing. There are
editorialized statements (e.g., Go Mariana! I do so believe in the Eureka moment!) that show limited professional
knowledge. Although monitoring is addressed, there is no description of what that monitoring would look like. Unlike the "2"
response, the "3" response, although not specific, is generally accurate throughout. And the "4" response demonstrates
strong professional knowledge with specificity.

Support: The response provides limited evidence and examples or explanations, when provided, are only partially
appropriate. There is some support for the strengths, which are evidence based; however, the candidate misconstrues the
information from the exhibits in order to reinforce their idea that a new accommodation, strategy, or approach should not be
used but that the teacher should keep doing what they are doing. In turn, the attempt at the strategy's effectiveness is
limited and reflects weak reasoning. Monitoring is mentioned without description, examples, or evidence of how it would
work.  Unlike the "3" response, the support in this response, where found, tends to be assertions that are not based on the
given exhibits. A "3" response uses the evidence to support claims in a general way, and a "4" response uses strong
specific support throughout the response. 

Score Point 1

The case study presented to us is about Mariana who is ten years old and in fifth grade. It gives us information about her
background and her present levels of achievement and functional performance. We also see her IEP goals and progress
and, in addition, Mariana's student assessment results, which includes the Wechsler Intelligence Scale for Children and the
Wechsler Individual Achievement Test. The case study also includes a fifth-grade reading comprehension inventory with
teacher comments. In Exhibit 4, we are given the learning objective and success criteria for the student assignment and
student work sample, which is Exhibit 5.
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This assignment requires us to identify an area of strength and an area of need for Mariana. I am having some difficulty
with understanding why since the exhibits clearly indicate that a strength for Mariana is that she successfully participated
and was engaged in Tier 2 and Tier 3 interventions. I believe it would have been appropriate to continue these
interventions. In addition, the student work sample indicates that Mariana was able to complete the assignment given to
her, which required independent reading and writing. For instance, Mariana's written story retell about Charlotte's Web
seemed to meet the daily learning success criteria and the assignment itself. I read Charlotte's Web a long time ago, but I
know that the information she gives is correct.

If Mariana has some specific needs, it seems that they are already being met by her general ed and special ed teachers. It
is reported that she is receiving inclusion support in her general education fifth-grade class. Her teachers also consult two
times per week. The teachers provide Mariana with instructional accommodations, which provide for differentiated
instruction that include audiobooks, graphic organizers during reading and writing tasks, and additional time to complete
classwork and assessments. This meets all the requirements for a Free and Appropriate Public Education.

One proposed additional accommodation or instructional strategy that I would use with Mariana's identified strength that
would promote her access to the given assignment would be to simply have her socialize with peers and allow her to
express her own ideas. That makes perfect sense. An additional approach I might use is to encourage Mariana to join
afterschool clubs as she clearly enjoys singing and playing sports and games. The additional accommodation, instructional
strategy, and approach would be effective because it has been shown that this is something that Mariana would enjoy. As
educators, we know from experience that this would provide for intrinsic motivation, and nothing can replace that!

The charge for this case study also requires us to monitor and evaluate Mariana's progress using the accommodation,
strategy, and approach we recommended. This could best be done by the Admission, Review, and Dismissal (ARD)
committee when they go over her Individual Education Plan.

Rationale for the Score of 1

The "1" response reflects little or no understanding of the relevant content knowledge and skills. The response addresses
few, if any, parts of the assignment. The response demonstrates a largely inaccurate, ineffective application of relevant
content knowledge and skills and provides little to no evidence and, if provided, examples or explanations are weak or
inappropriate.

Completion: This response responds to very little of the given assignment. The first paragraph is simply a reworking of
information from the exhibits with no original ideas.  The response does not describe areas of strength or need and in fact
inaccurately implies that all of Mariana's needs should have already been met (Exhibit 1, Education History states that after
Tier 2 and Tier 3 interventions, Mariana was referred for a special education evaluation and was determined eligible for
services). It appears that the response provides an additional accommodation, strategy, or approach; however, the idea
has nothing to do with the information provided in the exhibits ("simply have her socialize with peers  . . ."). The attempt at
monitoring of progress is minimal and demonstrates no knowledge of how a teacher would monitor and evaluate student
progress. This differs from the "2" response in that the information provided is weak or inappropriate and in most cases
beside the point. The "2" response attempts to answer some parts of the question by showing a limited understanding of
Mariana's strengths, the need for an additional strategy and the idea of the importance of monitoring. And the "3" response
does address most parts of the prompt.
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Application of Content: The "1" response demonstrates inaccurate and ineffective content knowledge throughout.
Although exhibit information is restated, this response does not recognize any of the student's strengths or needs, which
were recognized in the "2" response.  The additional accommodation/strategy/approach makes little sense, except that it is
something Mariana would "enjoy". This reflects a lack of professional knowledge.  The attempt to address monitoring also
shows a lack of relevant knowledge and skills by suggesting that the ARD committee should monitor progress. The "2"
response indicates some limited professional knowledge by recognizing Mariana's strengths and referencing the use of an
IEP and goals in monitoring progress. And the "3" response demonstrates generally accurate professional knowledge
throughout.

Support: This response retells information from the exhibits but does not use it to support ideas. It is merely a reworking of
the exhibit information. Where there are attempts to address parts of the prompt, support is ineffective and not based on
any of the evidence or relevant content knowledge. For example, the idea that Mariana simply needs to "socialize with
peers" and "join afterschool clubs" is not reflective of the exhibit information or best practice in the field. The "2" response,
which differs from the "1" response, does integrate some limited evidence from the exhibits in supporting Mariana's
strengths. The "3" response integrates evidence from the exhibits throughout the response, although the evidence is not
specific.

Performance Characteristics

The rubric created to evaluate your response to the constructed-response question is based on the following criteria:

Completion
The degree to which the candidate completes the assignment by responding to each specific task in the
assignment.

Application of
Content

The degree to which the candidate applies the relevant knowledge and skills to the response accurately
and effectively.

Support
The degree to which the candidate supports the response with appropriate evidence, examples, and
explanations based on the relevant content knowledge and skills.
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The response provides sufficient evidence, some examples, and generally sound explanations.

2

The "2" response reflects a limited understanding of the relevant content knowledge and skills.

The response addresses at least some of the parts of the assignment.

The response demonstrates a partially accurate, partially effective application of the relevant content
knowledge and skills.

The response provides limited evidence, and examples or explanations, when provided, may be only
partially appropriate.

1

The "1" response reflects little or no understanding of the relevant content knowledge and skills.

The response addresses, few, if any, parts of the assignment.

The response demonstrates a largely inaccurate, ineffective application of the relevant content
knowledge and skills.

The response provides little to no evidence, and if provided, examples or explanations are weak or
inappropriate.

U The response is unscorable because it is unreadable, not written to the assigned topic, written in a
language other than English, or does not contain a sufficient amount of original work to score.

B There is no response to the assignment.

Note: Your written response should be your original work, written in your own words and not copied or paraphrased from
some other work.

Score Scale

The four points of the scoring scale correspond to varying degrees of performance.

Score
Point

Score Point Description

4

The "4" response reflects a thorough understanding of the relevant content knowledge and skills.

The response fully addresses all parts of the assignment.

The response demonstrates an accurate, highly effective application of the relevant content
knowledge and skills.

The response provides strong, relevant evidence, specific examples, and well-reasoned
explanations.

3 The "3" response reflects a general understanding of the relevant content knowledge and skills.

The response addresses most or all parts of the assignment.

The response demonstrates a generally accurate, effective application of the relevant content
knowledge and skills.
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